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Abstract: This is a case study of innovation through action research to introduce the ỉmprovement based on changing 
from traditional way to a kind of communicative approach to teach reading comprehension in class. With the description of 
the 5-step innovation, starting with (1) Discovering problem, and analyzing reasons; (2) Choosing A suitable strategy for 

trial; (3) The Preparation for implementing the strategy; (4) The Implementing the innovation and monitoring its progress; 
(5) The analysis of findings and Evaluating the innovation, mainly using Problem-solving model with a Normative re-
educative strategy, it is a kind of selective contact change, which can be the illustration for the process of doing a research 
into the innovation in education. The aim of this study is to change students’ thinking about reading in class to make them 
interested in reading and improve their extra-activity of extensive reading. Until now the innovation somewhat has a little 
success. The trial focuses on the importance of the schema in comprehension especially in reading process. The hypothesis 
is that the KWL strategy: (a thinking-reading process) will help students to change from negative to positive attitude 
towards reading, to increase their reading time inside as well as outside the classroom in order to improve their reading skill. 
Analysis of the experimental and survey data indicated that students who received the treatments made lots of progress in 
reading skill as well as changed from negative to positive attitude towards reading. This article should be combined with the 
article “Trying K-W-L Strategy on Teaching Reading Comprehension to Passive Students in Vietnam”. International 
Journal of Language and Linguistics USA. ISSN 2330-0221, 2013, also written by Tran Thi Thanh Dieu, PhD, with detailed 
description of the trial. From this innovation it is concluded that more researches should be carried out to find out how to 
use this strategy effectively to make students accustomed to applying this method for their extra activities on extensive 
reading outside the classroom. 
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1. Introducton 

What does innovation in education mean to you, to me, to 
the teachers? The question always appears in my mind, 
especially when there are any students facing a kind of 
difficulty. Therefore, to a teacher, “Innovation in education 
simply means doing what’s best for all students. Teachers, 
lessons, and curriculum have to be flexible. We have to get 
our students to think and ask questions. We need to pique 
their curiosity, and find ways to keep them interested. 
Innovation means change, so it must be something new, 
something different from what have been used ineffectively 
or unsuitably any more. 

The paper begins with a brief introduction of the 
organization culture and definition of some key terms 
relating to the innovation. The trial methodology was 
described through five innovative steps, starting with 
Discovering problem, and analyzing reasons, then after 
choosing a suitable strategy for trial, the Preparation for 
implementing the strategy was carried out. The fourth step 
was the Implementing the innovation and monitoring its 
progress. Analysis of findings and Evaluating the innovation 
was made at the end of the trial together with the 
identification of some closing marks that are worth 
considering to achieve a better result of the innovation. 

Holliday (1994) points out that “Achieving appropriate 



120 Tran Thi Thanh Dieu:  Designing and Evaluating an Educational Innovation, Using K-W-L Strategy for the Trial  
 

methodology depends on learning about what happens 
between people in the classroom.” (p. 162) [1]. Therefore, 
with our experience as English teachers as well as students 
studying English from the past, we have found learning and 
teaching reading in English the most difficult. The most 
popular are the misunderstanding one another because of 
lacking background knowledge, the boring atmosphere, and 
the difficulty in finding our students' problem about making 
questions in class. According to Dr. Goerge Jacob, “The 
simple procedure helps teachers become more responsive to 
the students' knowledge and interests when reading 
expository material, and models for students the active 
thinking involved in reading information is the K-W-L 
strategy (a thinking-reading process: the first step: K: 
Activate what students know and then discuss to find out 
what they want to know: W and last, after studying the text, 
they have to summarize what they learned and approach 
further to what they need to learn more (extra-knowledge: L): 
A teaching model that develops active reading of expository 
text” (in Jacob and Renandya, 1999, p. 42)  [2]. Nobody 
would think of questioning the advantages of this strategy, 
but the passive students are a vexed question. I strongly 
believe in the effect of this strategy on passive students. 
However, as a proverb goes: "Seeing is believing", I decided 
to do a research to prove the advantage of this strategy in my 
innovation process with the hope to convince teachers to use 
this strategy in teaching reading, especially to passive 
students although “it is not easy to activate schema” as many 
teachers have said. Therefore, to carry out an innovation to 
improve our teaching ability and to try to find out a suitable 
way to overcome the difficulties above, a small scale action 
research on trying and proving the effect of K-W-L strategy 
on reading comprehension was conducted at the University 
of Social Sciences and Humanities - VNU. 

However, a limit time (three months from week 7 to week 
18 in the twenty-four-week research process was equal to a 
semester teaching), for the training trial of this teaching 
innovation detailedly described and carefully analyzed, this 
research can be the illustration for a design of an innovational 
process. In addition, although this strategy is not new and in 
the Western view, it seems not to be the innovation, this 
strategy is hardly used in Vietnamese context. Moreover, no 
one can deny the effect of KLW strategy but Vietnamese 
teachers hesitate to use it in teaching reading because of the 
difficulty in activating schema. Therefore, with the detailed 
lesson plans applying KWL strategy as well as data analysis 
of both survey and experimental research in the article by 
Tran Thi Thanh Dieu (PhD.), title “Trying K-W-L Strategy 
on Teaching Reading Comprehension to Passive Students in 
Vietnam” International Journal of Language and Linguistics 
USA. ISSN 2330-0221, 2013  [3], this trial once again 
determines the advantages and the effect of this KLW 
strategy in Vietnamese context. Last, hopefully, this research 
will be one way of motivating teachers to use K-W-L 
strategy as well as frequently carry out the innovation to 
solve student’s problems. 

2. Description and Rationale of the 

Innovation 

2.1. Cultural Characteristics of the Innovation Context 

This is the Problem solving model that is popular and 
suitable for promoting change in education associated with: 

a) Role Organizational culture in which individuals are 
role occupants; 

b) Task Organizational Culture in which project oriented 
without standardization of procedure across the 
organization; 

c) Person Organizational Culture with minimal structure 
and individual talents are given a priority. 

After finding out some problems happening in the reading 
class, the teacher (I, myself) chose a strategy (KLW) with the 
hope to improve that situation so the teacher is Adopters, 
Implementers and also Change agents. 

Bottom-up model of innovation that was used in Action 
research continuously that associates with Task or Person 
organization culture. This model can encourage teacher 
responsibility and can help the innovation more likely 
successful because of being perceived as necessary by 
insiders based on local context to produce an appropriate 
methodology. As a result, the innovator can be seen as self-
activating and non passive. 

“Achieving appropriate methodology depends on learning 
about what happens between people in classroom” (Holliday, 
1994, p. 162) and also according to him “The classroom 
teacher should consider the classroom culture before making 
an innovation” [1]. Following this instruction, the KWL 
strategy is mainly based on CLT (Communicative language 
teaching) with the “strong” version that is seen appropriate 
for TEESP situation. 

Moreover, according to Holliday, the learning group ideal 
needs to be taken as a hypothesis for optimum methodologies, 
which need to be validated and adapted in the light of real 
socio-cultural situation (Holliday 1994, p. 109)  [1]. Therefore, 
the innovation context is analyzed through the following 
characteristics: 

a) The students have a chance to communicate with the 
text that helps them have ideas for discussion. Without 
the text, it is not easy for students to make an 
independent conversation themselves since Vietnam is 
not a country using English as a second language. As a 
result, students do not have much chance to practise 
speaking English, leading to their limited ability of 
speaking English (Tran Thi Thanh Dieu, 2013)  [3]. 

b) In every unit, there is a part in which students are 
encouraged to write down what they learned from 
reading to review special structures from the Text. As a 
result, the students have chances to investigate 
structures within the text with as little as possible help 
from the teacher, which trains them become 
independent in learning and creating language 
themselves (Tran Thi Thanh Dieu, 2013)  [3]. 

c) Because specialist vocabulary and knowledge is not 



 International Journal of Language and Linguistics 2019; 7(3): 119-137 121 
 

easy to activate in order to speak in English; therefore, 
the Communicative Language Teaching (CLT), with the 
six characteristics bellows is suitable to allow students 
not to speak English all the time. Students can use 
mother tongue to discuss any difficult problems in their 
field and then use the specialist vocabularies provided 
in the Vocabulary part in the textbook to translate and 
gradually trained to talk about their specialist field in 
English. This is the University context where almost (or 
“all” can be used here) students are Vietnamese so this 
is suitable for a monolingual class. 

d) CLT (Communicative Language Teaching) is defined 
through these six characteristics (Brown 2001) in Prue 
Morris. (2005, January). Innovation [Lecture 
Notes])  [4]: 

i. Classroom goals are focused on all the components of 
communicative competence (grammatical, discourse, 
functional, sociolinguistic and strategic). 

ii. Language techniques are designed to enlarge learners 
in pragmatic, authentic, functional use of language for 
meaningful purpose. 

iii. Fluency and accuracy are seen as complementary. At 
time fluency will be more important than accuracy if 
language used to be meaningful 

iv. Classroom task should equip students to use the 
language effectively outside the classroom. 

v. Students are given an opportunity to reflect on their 
own learning and to develop autonomous learning. 

vi. The role of the teacher is facilitator and guide rather 
than source of all knowledge. 

2.2. Cultural Characteristics of Teachers and Students for 

Whom This New Strategy Was Used 

The innovation was carried out at the University of Social 
Sciences & Humanities, where there are two main sections in 
which students have to study English: 

- The Foreign language Center 
- The Department of English linguistics and literatures 

with the two sub-sections: 
i. English linguistics and literature section teaches 

English in four years with all basic skills and further to 
linguistics and literature in English. As a result, their 
main studying field is English language (specialized 
section); 

ii. ESP section (ESP: English for specific purposes) 
teaches English in four years for students in the other 
Departments of the University such as Department of 
History, Geography, etcetera. This section is usually 
called Non-English Department in social sciences field 
where English is studied as a foreign language 
(especially when English is not their main subject in 
their curriculum). 

The materials used to teach English are designed mainly 
for reading comprehension in English major and ESP with 
the parts in a unit as: Reading text about students’ own field: 
History, Geography; Vocabulary part: Some terms relating to 
their own field; Grammar Review: Review some grammar 

points in the text; Reading comprehension test: Multiple 
choice or True false quiz, Long-answer Questions; 
Translational Follow-up Activity for speaking or writing. 
Teachers who work for these sections are regular teachers 
and invited teachers teaching for semester or course contract. 
Some hold PhD and MA degrees and the others are 
Bachelors. The participants were chosen from three 
following sources: 

i. Non-English Department in University of Social 
Sciences & Humanities 

ii. Foreign language Center in University of Social 
Sciences & Humanities 

iii. English Department in University of Social Sciences & 
Humanities 

3. Methodology and the Innovaiton 

Characteristics 

3.1. Methodology 

This project based on the third level of operational 
planning (Halland and Hewings, 2001) [5], which accounts 
for teachers’ everyday lesson planning as well as teaching; 
and consists of the day-to-day implementation of syllabus 
decisions. The teaching approach is negotiating between 
teachers and students in which teachers are change agents 
and suppliers; students are clients (Markee 1997, p. 78) [6]. 
Based on a systematic behavioral analysis of language 
learners’ needs, we made the decision for the Innovation (use 
KLW in the trial) to play the role of Stakeholder as an 
Adopters, Supplier and Implementers as well as Change 
agents. Some colleagues (other teachers) have the duty to 
observe the trial class. Students are Clients. Some colleagues 
and Equipment section agents are Suppliers. At the beginning, 
there were some resists from some teachers who were 
accustomed to the traditional approach and afraid of 
changing the way of teaching, as well as some students who 
are too passive. 

This is a Selective contact change that is external to the 
social system based on the internal recognition of the need 
for change by members of the social system. In other words, 
the Insider (I) selects an innovation (new strategy: KWL 
strategy) from outside the social system (Rogers & 
Shoemaker (1962) in Markee)  [6]. 

Problem-solving model that is popular and suitable for 
promoting change in education with Normative Re-educative 
strategy used. Bottom-up model of innovation continuously 
used in Action research that associates with Task or Person 
organization culture. This model can encourage teacher’s 
responsibility and can help the innovation more likely 
successful due to being perceived as necessary by insiders 
based on local context to produce an appropriate 
methodology. As a result, the innovator can be seen as self-
activating and non passive accompanied with the Secondary 
Innovation such as the Material Resource: Library, Website, 
Internet for choosing reading text suitable for a certain field 
such as History or Geography, etcetera. 
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Normative Re-educative strategy was used so some 
teachers and students were non-activating and non-passive 
because of their relative advantages. This is also useful for 
education system and gives the change in attitudes, belief, 
values, skill, and relationship. 

Base on Trump’s five-step sequence (White, 1988, p. 141): 
and Gross et al’s list (1971, pp. 210-211)  [7], the innovation 

was carried out in five steps: Step 1: Discovering problem, 

and analyzing reasons, Step 2: Choosing a suitable strategy 

for trial, Step 3: Preparing for implementing the strategy. 
Step 4: Implementing the innovation and monitoring its 

progress,. Step 5: Analysis of finding and Evaluating the 

innovation. 

3.2. The Innovation Characteristics 

Table 1. Outline of the innovation characteristics. 

Type Subtype Description 

Role of Stakeholder 

Adopters I made the decision for the Innovation, (use KLW strategy in the trial) implement and 
have the responsibility to manage the innovation myself, so I have the role of the 
Adopter, Implementer and Change agent 

Implementers 
Change agents 
Clients Students 
Suppliers Some colleagues and equipment section agents 

Resisters 
Some teachers who were accustomed to the traditional approach and afraid of changing 
the way of teaching, and some students who are too passive 

Type of social change 
Selective contact change 
(Rogers & Shoemaker (1962) in 
Markee) 

Recognition of the need for change: Internal: Recognition is by members of the social 
system 
Origin of new idea: External to the social system 
Insider (I) select an innovation (new strategy: KWL strategy) from outside the social 
system 

Five core 
Characteristics of 
Innovation (Markee) 

Relative advantage 
The project is a step to improve the innovator’s ability in teaching as well as in their 
experience 

Compatibility 
It is not too different or too similar to current approach because it was developed based 
on 4 main skills: Reading, speaking, listening and writing 

Complexity This Innovation is not too difficult because it is just a kind of self-improving trial 

Trialability 
The trial was checked by comparison of evaluation Test score of the participants and a 
survey was conducted through observation and questionnaire 

Observability 
This trial was observed easily by colleagues and others but the members of the other 
Departments can not take part in completely because of the difficulty in understanding 
English, they just play the role of consulting in the specific field 

Explicitness 

The reasons for the change are very clear because this is the rational need for the 
students studying English as ESP (English for Specific Purposes). They need 
knowledge of their own field usually gained through reading, not only general 
knowledge. Therefore, reading is a main skill in their learning process 

Form This innovation is tangible because it is a change in teaching approach 
Adaptability The steps in the trial can be changed if someone has good ideas 

Feasibility 
This Innovation can be done because what the teacher do is just making questions to 
activate students’ schema. However, the difficulty is which questions should be asked 
to be successful in activating students’ schema and making the atmosphere exciting 

Innovation Model Problem-solving model 
1. Popular and suitable for promoting change in education. 
2. Bottom-up model of innovation that was continuously used in Action research that 

associates with Task or Person organization culture. 

Strategy Normative Re-educative strategy 
1. Some teachers and students were non-activating and non-passive because of their 

relative advantages and it is useful for education system 
2. Normative: changed in attitudes, values, skill, relationship 

Secondary Innovation 

Material resource 
Library, Website, Internet 

For choosing reading texts especially some of them must be suitable for a certain field 
such as History, Geography…. 

Videotape For recording the atmosphere of the population 
Photocopier For making materials and Test 

Techniques for 
developing a teacher 
through this 
innovation 

Sharing with colleagues Cooperation in checking the trial – discuss with one another 
Feedback from colleagues The approach were tried out by the colleagues with feedback given 

Feedback from students 
After being taught by the KLW strategy, students gave feedback through some 
informal interview or questionnaire 

Self-appraisal 
Teachers study the other approach and teaching, compare with their own and have 
comment for themselves 

Materials writing Teachers have opportunity to write materials adapting KWL strategy 
Management of 
innovation: 9 
principles to manage 
Innovation 
(Markee, N, 1997) 

Introducing innovation is complex 
The innovation did not have much support from the leaders 
Vietnamese teachers are not interested much in the change 

The main job of change agent is effect 
change 

Generally, change agent was successful in effecting change. The change agent tried to 
provide a strong leadership as a consultant rather than a manager to explain clearly 
why and how to use the KLW strategy 
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Type Subtype Description 

Good communication is vital 
There has been a good communication among participants such as some staff meetings 
for discussion, advice and observation checklist. Email address of the innovator 

A strategy approach is necessary 
Strategic approach to manage change with long-term airs carried out by five steps 
(Markee, N, 1997, p. 176)  [6] 

Innovation is messy and unpredictable 
process 

The supplier and implementer were reminded to prepare for a long-term process but 
this innovation confront with the doubt and resist of colleagues 
The innovation really needs more time to effect change. In fact the trial took longer 
than originally anticipated 

Innovation take longer than predicted 
Misunderstanding is likely 
It is important for implementer to 
have a stake in the innovation they are 
expected to implement 

This is the self-improvement so the innovator is the implementer herself 

Change agent need to work through 
opinion leader 

Opinion leaders for working through 

Methodology of the 
innovation is based on 
Trump’s 5- step 
innovation sequence 
(White, 1988, p. 141): 
and Gross et al’s list 
(1971, pp. 210-211) 

Step 1: Discovering problem, and 
analyzing reasons 

Preventing from misunderstanding one another & boring atmosphere 
Finding out students' problem 

Step 2: Choosing a suitable strategy 
for trial 

Choose KWL method to help passive students improve their Reading comprehension 
skill 

Step 3: Preparing for implementing 
the strategy 

Choosing the participants 
Making Test for evaluating the students’ progress 

Step 4: Implementing the innovation 
and monitoring its progress 

Conduct a trial teaching 
Collect the Data 

Step 5: Analysis of finding and 
Evaluating the innovation. 

Analyzing the Data 
Findings 
Evaluating the innovation 

 

4. Data Analysis and Findings 

4.1. Step 1: Discovering and Analyzing Problem, Students 

Objective and Subjective Needs 

Holliday (1994) points out “Achieving appropriate 
methodology depends on learning about what happens 
between people in the classroom.” (p. 162)  [1]. And he also 
argues that the classroom teacher is the best position to 
understand the classroom culture, though other may be 
involved introducing innovation they need to base their ideas 
on the classroom culture. (Holliday, 1994, p. 162)  [1]. 
Therefore with my own experience as a student studying 
English and when becoming a teacher as well as sharing 
feeling with colleagues, I realized the difficulties in learning as 
well as teaching reading in English. That is the 
misunderstanding one another due to lacking background 
knowledge, the boring atmosphere and the difficulty in finding 
out students' problem about making questions in class (Tran 
Thi Thanh Dieu, 2013)  [3]. With these problems, the time has 
come when we should find out the solution for reading classes, 
to change from "sleepy" to "interesting" and "exciting". 

4.2. Step 2: Choosing a Suitable Strategy for Trial 

According to Anderson's research, prior knowledge is 
extremely important in influencing how we interpret what we 
read and what we learn from reading. To read well, we must 
access the knowledge we already have about the topic or make 
it available appropriately so that comprehension can occur 
(Anderson and Pichert, 1987; Bransford, 1983)  [8]. Moreover, 
in a research paper about Building Schema in a Reading Class, 
Yuka Homan, Musashi Institute of Technology has observed 
the way of assessing understanding and concluded that 
comprehension of a foreign-language depends not just on 

knowledge of the second language but also on prior knowledge 
of the topic or content as well as there was evidence of 
statistically significant difference. As a ressult, that subjects 
did better with passage in their field and prior knowledge can 
create interest in readers. With this importance of schema, this 
project hope to recommend a way to overcome difficulties in 
teaching Reading and encourage teachers to use it. According 
to Dr. Goerge Jacob, “The simple procedure helps teachers 
become more responsive to the students' knowledge and 
interests when reading expository material, and it models for 
students the active thinking involved in reading information is 
the K-W-L strategy (a thinking-reading process: the first step: 
K: Activate what students know and then discuss to find out 
what they want to know: W and last, after studying the text, 
they have to summarize what they learned and approach 
further to what they need to learn more (extra-knowledge): L.): 
A teaching model that develops active reading of expository 
text” (Goerge Jacob and Willy Renandya, 1999, p. 42)  [2]. 
Nobody would think of questioning the advantages of this 
strategy, but passive student is a vexed question. I strongly 
believe in the effect of this strategy on passive students. 
However, as a proverb goes: "Seeing is believing", I'd like to 
do a trial to prove the advantage of this strategy with the hope 
to convince teachers to use this strategy in teaching reading, 
especially to passive students (Tran Thi Thanh Dieu, 2013)  [3]. 

In short, the objectives of this project were: 
- To prove that KWL method can help passive students 

improve their Reading comprehension skill. 
- To find out what the students' thinking about the KWL 

method is. and to change from students' negative to positive 
attitudes towards reading class after the KWL method was 
used. 

- To convince teachers to use this strategy in teaching 
reading, especially to passive students although “it is not 

easy to activate schema” as many teachers have said. 
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4.3. Step 3: Preparing for Implementing the Strategy 

4.3.1. Outline Off the Trial 

Table 2. Outline of the trial characteristics. 

OUTLINE OF THE TRIAL CHARACTERISTICS 

Aim/ 
Rational 

1. Prevent from misunderstanding one another & boring atmosphere. 
2. Finding out students' problems. 

The project objective 

1. To prove that KWL method can help passive students improve their reading comprehension skill. 
2. To find out the students' thinking about the KWL method and to change from students' negative to positive attitudes 

towards Reading class after the KWL method was used. 
3. To convince teachers to use this strategy in teaching reading, especially to passive students although “it is not easy to 

activate schema” as many teachers have said. 

Design 

1. Experimental Research used to find out the effect of the KWL strategy on reading comprehension progress (especially 
to passive students in Vietnam). 

2. Survey Research: Questionnaire used to collect the students' thinking of the KWL method and find out if there are any 
changes in students' attitudes towards reading class after the KWL method was used. Students will simply be providing 
their judgments. 

3. Checklist of Colleagues' observation and criticism. 

Methodology 

Participants 

1. 90 Vietnamese students who are from 3 sources (30 participants for every source), called "population": chosen by being 
checked 2 reading Tests. 

2. Stratified random sampling: 15 participants for control group (which is used to try the ordinary strategy to teach 
reading) and 15 participants for experimental group (which is used to try the KWL strategy = treatment = strategic 
approach for a trial to teach reading), called "sample." 

Instruments 

1. A lesson planning reflection sheet. 

2. 2 tests for all the population (after using treatment: trial KWL strategy teaching. 

3. Videotape used to observe the atmosphere of the control and the experimental group. 

4. Checklist of Colleagues' observation and criticism. 

5. Questionnaire for participants. 

Procedure 

1. Conduct the pilot study with teachers and students at the researcher's institution. 

2. Researcher discusses with colleagues for advice to prepare. 

3. The test for choosing participants (Population). 

4. The lesson plans. 

5. The Test for evaluating the result of trial teaching. 

6. Questionnaire. 

7. Obtain permission for the research at Department Heads of the institutions (USSH). 

8. Work with students to carry out the examination for choosing participants (population) at the examination - room & 

randomly choose the sample students at classrooms. 

9. Carry out the trial teaching program: teach students and invite some teacher colleagues for class observation in the 

classrooms. 

10. Using the KWL strategy and ordinary strategy. 

11. Send the questionnaire to the teachers and the students at Department Heads and classroom. 

12. Collect the completed questionnaire at Department Heads and classroom 

13. Carry out the examination for evaluating the result of trial teaching: Have students take exam at the examination – 

room. 

14. Watch videotape at video-room to have self-observation. 

15. Do the data analysis in researcher's institution. 

Result 
(Finding) 

1. The effect of KWL strategy. 

2. The students' thinking about the KWL method. 

3. Changes in students' attitudes towards Reading class after the KWL method was used. 

 

4.3.2. Brief Description of the Trial 

The following is the brief description of the trial outline 
above, directly extracted from the article “Trying K-W-L 
Strategy on Teaching Reading Comprehension to Passive 
Students in Vietnam”. International Journal of Language and 
Linguistics USA. ISSN 2330-0221, 2013, written by Tran 
Thi Thanh Dieu, PhD  [3]. 

i. Procedure & schedule 

After the pilot study had been conducted and all the 
revision had been made, the researcher approached the Heads 
of Departments at University of Social Sciences & 
Humanities and Foreign language Center, as well as Teachers 

and students at the researcher's institution to obtain 
permission for the research. When permission was granted, 
researcher discussed with colleagues for good advice to 
prepare tests for choosing participants, for evaluating the 
result of trial teaching, lesson plan, questionnaire and 
Checklist of Colleagues' observation and criticism (Tran This 
THANH DIEU, 2013)  [3]. 

ii. Variables 

Research is largely the study of what happens when 
variables are systematically manipulated in planned 
combinations. In my research, variables play the following 
roles 

1. Dependent variable: The test-score to be compared after 
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trying the two different strategies (the ordinary and 
KWL strategy called the “treatment”). To find out and 
prove the effect of the KWL strategy (answer the 
question "what is the effect of the KWL strategy on 
passive students), one of the best ways is comparing the 
score of the experimental groups receiving the KWL 

strategy with the other control groups that does not 
receive the KWL strategy (the treatment). 

2. Independent variable (manipulated variable): The KWL 
strategy, which has been selected in order to study its 
effect on the dependent variable (Tran Thi Thanh Dieu, 
2013)  [3]. 

4.4. Step 4: Implementing the Innovation and Monitoring Its Progress 

4.4.1. Materials 

i. Classroom documents: Textbook: The Texts for teaching reading, homework assignments, worksheets, class materials, 
providing a way of checking to see whether or not teachers have used an effective method, the strength and weakness of 
the treatment: teaching by using KWL strategy. 

ii. Lesson plan for ordinary strategy and for KWL strategy (Tran Thi Thanh Dieu, 2013)  [3]. 

4.4.2. Design 

i. Some features analysis of the trial 

Table 3. Some features’ analysis of the trial. 

ITEMS FEATURES OF THE RESEARCH 

Approach: (Qualitative or Quantitative or 
Combination) 

Quantitative: Check, compare the test score. 
Qualitative: Questionnaire to check students’ feeling. 

Ethical considerations 

1. Need permission from principle, teachers, students. 
2. Keep information secret (non-identified information and explained to them the ethical considerations 

what should be kept in secret). 
3. The information can be given to a specific one who research this topic, but they must tell us why they 

want to know the information. 
4. Before doing research, think of informed consent 
(Tell the population what the research is about but not tell which group receives the treatment) 

Way to research 
Use the pre-standardized test mechanism to choose who had the same lowest means (of the 2 reading test) 
and the tests to check students’ understanding of the concept being taught 

Variables: Dependent or Independent 
Dependent: Test score 
Independent: The KWL strategy 

Population 
Students were trained how to use the KWL strategy 
Nongeneralable 

Statistical 
Tool 

Type of Data Normal (parametric) 
Type of Hypothesis Difference in means 
Num of variables &Condition 2 variables (groups of samples) 
Relation of sample Independent (different groups) 
Statistics Independent t-test 

 
ii. Experimental Research and Survey 
The following is the brief description of the Experimental 

research and Survey research, directly extracted from the 
article “Trying K-W-L Strategy on Teaching Reading 
Comprehension to Passive Students in Vietnam”. International 
Journal of Language and Linguistics USA. ISSN 2330-0221, 
2013, written by Tran Thi Thanh Dieu, PhD  [3]. 

Experimental research used to see if there is some kinds of 
cause and effect relationship. What have to do is to isolate the 
two variables, get some data, and see how data compared. 
Experiments, or other forms of quantitative research, are useful 

when working with numerically measurable data under 
controlled conditions. It provides excellent techniques for 
getting very specific information, because when finding out the 
effect of the KWL strategy, we have to work with numerically 
measurable data, the score of testing from the two kinds of 
population: control groups and experimental groups. However, 
to people, who often act in complex and unexpected ways are 
beyond the parameters of experimental hypothesis. 
Experimental exactitude, which might require controlled 
conditions, tends to make people behave self-consciously or 
unnaturally. The treatment is Teaching using KWL strategy 

 

Figure 1. The two teaching strategies used in the trial. 
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Instruments used to collect data of the experiment are the 

Lesson Planning Reflection Sheet, TwoTests: Multiple-
choice and Story-frame (Cloze Test), Videotape, Colleagues' 
observation and criticism. 

Survey research Used with the function of (1) Opinion 
survey to uncover the opinion and attitudes of the participant 
about specific issues (KWL strategy and its effects). 
Questions were developed to find out what a group of 
students think about the goal or objectives of a particular 
language program (teaching using and not using KWL 
strategy) as well as about its tests, materials, teaching, and 
administration… (2) Judgment survey to obtain the view of 
participants (only samples). Students were asked to judge the 
effectiveness of a language program's objectives and 
materials in terms of how useful or difficult they were, how 
necessary they are to future language use, especially to 
passive students. The purpose is to encourage passive 
students to be more active in improving reading 
comprehension skill, as well as how they are to learn. 
Students will simply be providing their judgment. 
Instruments used to collect data of the survey are self-
administered questionnaire and group administered 
questionnaire. 

4.5. Step 5: Analysis of Findings and Evaluating the 

Innovation 

4.5.1. Formative Evaluation for Survey Research and 

Experimental Research 

i. Videotape 
The class filmed to observe the atmosphere of the control 

and the experimental group showed that the atmosphere of 
the experimental groups were more interesting and exciting, 
while the control groups were still bored with the reading 

class (Tran Thi Thanh Dieu, 2013)  [3]. 
ii. Colleagues' observation and criticizing 
After attending the class to observe, some colleagues 

reported what they observed and some of them filled the 
questionnaire or checked against the class observation 
checklist. Their report also proved the success of KWL 
strategy although somewhat the students were not so natural 
as being expected, just in some control groups and 
Experimental groups to let some other groups act naturally 
without other surveys (Tran Thi Thanh Dieu, 2013)  [3]. 

iii. Questionnanire analysis 
Part A + C for the whole population, Part B + D for only 

experimental group 
PART A: Student profile for the whole population 

90 students (Q1-5)) have to provide the nationality, age, 
institution, experience of learning English and level learnt. 
The result indicates that students’ background knowledge 
and experience of learning English are nearly the same. 
Although students’ background knowledge can be different 
because of their own situation (family, interaction context, 
lifestyle, standard of living etc.,). Their English background 
knowledge are usually the same because most of them have 
studied English from secondary school to high school and the 
last 2 years at the University with the same program for ESP 
students (ESP = English for specific purposes). All of them 
were at the intermediate level, the criteria to choose 
population from the beginning of the research. 

PART B: Students' thinking of the KWL method (For 

Experimental group) 

Question 1: 1. Do you like discussion? 

a) Yes. Why? ___________________________________ 
b) No. Why not? _________________________________ 

Table 4. Students' thinking of the KWL method. 

 Yes No 

Number 40 5 

Reason 
Most of them said that using K step helped them to predict what they would read so it was 
easier for them to create ideas to discuss before reading the text. Moreover, with background 
knowledge, they could understand the text better to help them be interested in discussing 

Because with a little short time, they 
could not change their passive habit in 
speaking 

Question 2: What difficulties do you encounter in the 1
st
 step: “K: What we know”? Please indicate your response by ticking 

the appropriate box, according to the following key: 

A: Agree DA: Disagree 
SA: Strongly agree SD: Strongly disagree 

Table 5. The difficulties of step K. 

 A SA DA SD 

1. Personal response 30 0 15 0 
2. Selecting a key concept for the brainstorming 0 13 32 0 
3. Straightforward brainstorming 29 0 16 0 
4. Relating the prior knowledge to what is being read 1 0 0 44 
5. Thinking of the more general categories of information likely to be encountered when reading 31 0 14 0 

 
Some of the students felt difficult in Personal response 

(30), Straightforward brainstorming (29), and Thinking of the 
more general categories of information likely to be 

encountered when reading (31). Only 13 students (about 28%) 
felt very difficult in Selecting a key concept for the 
brainstorming and 1 (about 2%) found difficult in Relating 
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the prior knowledge to what is being read. This reason 
indicates that although our strategy (KWL) has a certain 
success, there was something with the way we train them the 
skill for the first step (K) in the KWL strategy or the problem 
happened with the time we spent for training them. This 
makes us think about the research that should be done to find 
out the better way to train students the skills for (K) step or 
the perfect success can be gained in longer - term. 

Question 3: What difficulties do you encounter in the 2
nd

 

step: “W: What we want to find out”? Please indicate your 

response by ticking the appropriate box, according to the 

following key: 

A: Agree DA: Disagree 
SA: Strongly agree SD: Strongly disagree 

 

Table 6. The difficulties of step W. 

 A SA DA SD 

1. Finding your disagreement and gap in information 20 10 10 5 
2. Discussion 5 0 35 5 
3. Raising question 10 5 22 8 
4. Developing personal commitment 10 2 30 3 
5. Discerning the match between your expectation and the actual construction of the text 12 0 11 22 

 
10 Students (about 22%) found difficult in most of the 

activities (Raising question, Developing personal 
commitment, Discerning the match between your expectation 
and the actual construction of the text) showing that students 
can identify clearly the purpose of their reading, the factor 
make reading process more successful. Specially, the 
atmosphere was more interesting as well as the passive habit 
of students was reduced. 30 students (about 66%) found 
difficult in finding disagreement and gap in information. This 
reason is so reasonable because in this step the teacher’s role 
is central. She or he must highlight their disagreement and 
gaps in information and help students raise questions that 

focus their attention and energize their reading. Only 5 
students (about 11%) found difficult in Discussion showing a 
little success in Group work, the majority of this W step. 

Question 4: What difficulties do you encounter in the 3
rd

 

step: “L: What we leaned and still need to learn”? Please 

indicate your response by ticking the appropriate box, 

according to the following key: 

A: Agree DA: Disagree 
SA: Strongly agree SD: Strongly disagree 

 

Table 7. The difficulties of step L. 

 A SA DA SD 

1. Writing down what you learned from reading 10 0 30 5 

2. Checking your questions to determine if the text dealt with your concerns 2 0 30 13 

3. Judging the kinds of variation existing in different texts 20 5 25 0 

4. Developing more critical awareness of the limitations of all author-reader interaction 12 6 20 7 

5. Pursue your own questions for knowledge 9 1 22 3 

 
10 students (about 22%) found difficult in Writing down 

what you learned from reading because their writing and 
speaking skill were not very good due to their passive habit. 
The rest showed that their reading comprehension increased. 

Question 5. Which step do you consider the most difficult 

to you? Number from the most difficult one. 

a) K: What we know 
b) W: What we want to find out 
c) L: What we leaned and still need to learn 
d) Why? _______________________________________ 

Table 8. The most difficult step. 

Step K: What we know 
W: What we want to 

find out 

L: What we leaned and still 

need to learn 

No 29 7 9 

Reason 
(Most 
difficult) 

Students had to volunteer but still had to rely on the teacher so much 
because it is not easy to select a key concept for the brainstorming that is 
specific enough to generate the kinds of information being pertinent to the 
reading. For this reason, the teacher’s role in this phase is very important 
especially in the context of passive students. 

Developing a personal 
commitment that guide 
the reading is not easy 
for passive students. 

Writing down what they learned 
from reading is not easy for 
students because it needs the 
summarizing and criticizing skill. 

Question 6: Which step do you consider the most important to you? Number from the most important one 

a) K: What we know 
b) W: What we want to find out 
c) L: What we leaned and still need to learn 
d) Why? __________________________________________ 
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Table 9. The most important step. 

Most important K: What we know W: What we want to find out 
L: What we leaned and still 

need to learn 

Number 25 11 9 

Reason 

They had opportunities to talk about what they think 
they know, to practise deep thinking 
This step helped students develop the students’ own 
reasons for reading. 

Group work, the majority of this step (W) 
made them interested and excited enough 
to forget the difficulty and the boring 
atmosphere. 

Students had an opportunities 
of having their question 
answered or at least addressed. 

 

Figure 2. Comparison of the difficulty and the importance among K, W, L. 

Question 7: How happy are you with KWL strategy? 

Circle the appropriate (1: not happy; 5: very happy) 

Table 10. Students’ happy feeling towards KWL strategy. 

Percentage (%) 4.4 0 31.1 20 44.4 

Number of students 2 0 14 9 20 

Level of happiness 1 2 3 4 5 

Not happy Very happy 
According to the table above, the percentage of unhappy 

students is 4.4% (4.4%+0%) in comparing with the 64% 
(20%+44%) happy students, indicates a little success of this 
method (KWL). 

Question 8: How do you evaluate the practicability of the 

KWL strategy to your future learning of reading? Circle the 

appropriate (1: not practical; 5: very practical) 

Table 11. Students’ evaluation towards the practicability of the KWL 

strategy. 

Percentage (%) 0 11.1 4.4 40 44.4 

Number of students 0 5 2 18 20 

Level of happiness 1 2 3 4 5 

Not practical Very practical 
According to the table above, the percentage of students 

who found KWL method impractical is 11.1% (0%+11.1%) 
in comparing with the 84.4% (40%+44.4%) students who 
found KWL method practical, showed that this method is 
very necessary for students. 

Question 9. How do you evaluate the teacher's direction of 

the KWL strategy to your learning of reading? Circle the 

appropriate (1: not good; 5: very good). 

Table 12. Students’ evaluation towards the teacher's direction of the KWL 

strategy. 

Percentage (%) 0 4.4 13.3 26.6 55.5 

Number of students 0 2 6 12 25 

Level of happiness 1 2 3 4 5 

Not good Very good 

According to the table above, the percentage of students 
who found teacher's direction of the KWL strategy not very 
good is 4.4% (0%+4.4%) in comparing with the 82.1% 
(26.6%+55.5%) students who found teacher’s direction of the 
KWL strategy good and very good,. This number reminded 
teachers to improve the way to introduce and direct students 
to follow KWL, the key to succeed. The more students know 
how to follow and use this method, the more successful they 
are. From this trial, the time has come when teachers should 
find better ways to explain how to use this method. 

Question 10: If you can choose, which strategy do you 

prefer? 

a) Ordinary strategy 
b) KWL strategy 
c) ٱOther 
100% (45 students) preferred KWL, because most of them 

did not know other strategies and to compare with the 
previous strategies, this is the most practical and interesting 
method. It helped them overcome the difficulty in speaking, 
especially the hesitation when practising speaking and the 
boring atmosphere when studying reading. 

Question 11: If you can change something about the KWL 
strategy, what should it be? 

Most of them states that they could follow the teacher, use 
KWL in the reading class under teacher’s direction but they 

COMPARISON OF THE DIFFICULTY AND IMPORTANCE 

AMONG K. W, L

0

10

20

30

40

K W L

STEPS OF THE TREATMENT

T
H

E
 L

E
V

E
L

MOST DIFICULT

MOST IMPORTANY



 International Journal of Language and Linguistics 2019; 7(3): 119-137 129 
 

do not understand much about all the steps as well as they 
were not accustomed to using this method so they could not 
have any new ideas to change the KWL strategy. 

PART C (For Experimental group) = PART B (For 
Control group) 

(1) For Experimental group: C. Students' attitudes towards 
Reading class after the KWL method was used. 

(2) For Control group: B. Students' attitudes towards 
Reading class after the traditional method was used. 

Question 1 If the Time of reading in the curriculum is 

increased, Do you agree? 

a) Yes. 
Why?______________________________________ 

b) No. Why not? _______________________________ 

Table 13. The reasons for the students agreeing or not with the reading time increase. 

 Yes No 

Experimental 
group 

Number 40 5 

Reason 

Most of them said they liked studying reading because they were 
trained other skills besides reading such as speaking (Groupwork 
and presentation), listening (from their friends) and writing. They 
felt more interested and excited. 

Some students found some difficulties that can not 
be overcome such as what is being read, Finding 

your disagreement and gap in information, Writing 

down what you learned from reading, etcetera. 

Control group 
Number 11 34 
Reason The want to have more time to train reading skill. They are afraid of and bored with reading. 

Question 2: Which skill do you consider the most boring to you? Number your top three 

a) ٱReading 
b) Speaking 
c) Listening 
d) Writing 

Table 14. The most boring skill. 

 Most boring Reading Speaking Listening Writing 

Experimental 
group 

Number 7 6 11 20 

Reason 

They are not afraid of reading 
anymore and sometimes felt interested 
because they were trained other skills 
besides reading such as speaking, 
listening and writing. 

Most students liked 
being able to speak 
in English. 

They liked being 
able to understand 
English. 

They could not create 
grammatical and meaningful 
sentences. They confided that 
even though they wrote so 
much, their marks were so low. 

Control group 

Number 24 9 8 5 

Reason They felt bored with reading. 
Most students liked 
being able to speak 
in English. 

They liked being 
able to understand 
English. 

They liked being able to write 
English. 

The result indicates that the number of students who felt bored with reading in the control groups were more than in the 
experimental groups. 

Question 3: Which skill do you consider the most important to you? Number your top three. 

a) Reading 
b) Speaking 
c) Listening 
d) Writing 

Table 15. The most important skill. 

 Most important Reading Speaking Listening Writing 

Experimental 
group 

Number 15 11 9 10 

Reason 
Reading can help them go deep 
into their own studying field to 
have more information. 

Most students liked 
being able to speak in 
English. 

They liked being able 
to understand English. 

They are not required to 
write in English in the EFL 
context. 

Control 
group 

Number 13 10 10 12 

Reason 
Reading can help them go deep 
into their own studying field, 
have more information. 

Most students liked 
being able to speak in 
English. 

They liked being able 
to understand English. 

They are not required to 
write in English in the EFL 
context. 

All students had the same thinking about the importance of the four skills. 
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Figure 3. Comparison of the feeling about 4 skills after the trial. 

Question 4: How happy are you with the reading class? Circle the appropriate (1: not happy; 5: very happy). 

Table 16. Students’ happy feeling towards the reading class. 

  Not happy Very happy  

Control group 
Percentage (%) 33.3 53.3 4.4 6.6 2.2 
Number of students 15 24 2 3 1 

Experimental group 
Percentage (%) 4.4 6.6 11.1 22.2 55.5 
Number of students 2 3 5 10 25 

 Level of happiness 1 2 3 4 5 

 
According to the table above, in experimental groups, the 

percentage of students who were happy with the reading 
class is 77.7% (22.2%+55.5%) in comparing with the 11% 
(4.4%+6.6%) students who were not happy, showed that 
students' attitudes towards reading class after the KWL 
method was used, changed positively. That means this 
method (KWL) is suitable in the Vietnamese context where 
English is considered as a foreign language with little chance 
to practise and communicate in English.. 

To compare with the result of the control group, 66.6% 
were not happy and 8.8% were happy, we can also conclude 
that without using the KWL strategy, the students could not 
change their attitude towards reading. 

Question 5: Which factors that led to the boring 

atmosphere in a reading class? Number your top two 

a) Teacher 
b) Students 
c) Text 
d) Teaching approach 

e) Other: _______________ 
Most of students stated that all factors above could lead to 

boring atmosphere in a reading class. However, the most 
important was the Teaching approach. With a good teacher, 
active students, interesting text, but follow a traditional way 
of reading such as first reading the text then being given 
vocabularies, grammar and answer the comprehension 
questions, the boring atmosphere can not be avoided. They 
also added some other factors that lead to the boring 
atmosphere in a reading class such as poor equipments, 
facilities, place of studying, motivation, and etcetera. 

PART D (For experimental group): Conclusion 

Question 1: How much do you understand about KWL 

strategy? Circle the appropriate (1: a little; 5: much). 

Table 17. Students’ understanding about KWL strategy. 

Percentage (%) 17.7 42.2 11.1 26.6 2.2 

Number of students 8 19 5 12 1 
Level of understand 1 2 3 4 5 
 a little much 
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Figure 4. Student understanding about KWL Strategy. 

According to the chart above, the percentage of students 
who had deep understanding about KWL strategy is 28.8% 
(26.6%+2.2%) compared with the 59.9% (17.7%+42.2%) of 
students who had little understanding, showed that what they 
did in class to make the reading time successful relied too 
much on the teacher. This result reminded me that although 

our strategy (KWL) has a certain success, there was 

something with the way we train students the skill for the 

steps (K,W,L) in the KWL strategy or the problem happened 

with the time we spent for training them. This makes us think 

about the research that should be done to find out the better 

way to train students the skills for (K,W,L) steps or this 

perfect success can be gained in a longer-term process. 

Question 2: What will you do to prepare for a reading 

class and extra activity (using KLW)? 

What they can do is trying to have a willing thinking to 
activate schemata, to discuss in pair or in-group as well as to 
be active and to participate in class. After every lecture, they 
will try to read more materials to fulfill their desires to know 
and to practise using this method in some nearly the same 
texts to compare. 

4.5.2. Summative Evaluation for Experimental Research 

The data of multiple choice & cloze test of the classes in the 

experimental group and control group was analyzed by using 

Microsoft Excel (Tran Thi Thanh Dieu, 2013) [3]. 

Table 18. The score of three source of participants. 

THE SCORE OF THREE SOURCE OF PARTICIPANTS 

No of Ss 
Class 1 Class 2 Class 3 

Experimental group Control group Exp - group Cont - group Exp - group Cont - group 

1 75 45 60 60 65 50 
2 70 60 70 60 70 60 
3 65 50 65 50 65 50 
4 70 50 70 50 70 45 
5 70 60 75 50 70 60 
6 80 45 80 45 80 45 
7 75 40 75 40 70 45 
8 65 60 65 60 65 60 
9 70 40 65 40 70 40 
10 60 45 60 45 60 45 
11 80 40 80 50 70 40 
12 70 45 70 45 70 45 
13 85 55 85 55 85 60 
14 60 55 60 55 70 55 
15 75 60 70 55 75 55 
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Table 19. Comparison of LC ability of Experimental and Control group. 

 

Class 1 Class 2 Class 3 

Experimental 

group 
Control group 

Experimental 

group 
Control group 

Experimental 

group 
Control group 

Mean 71.33333 50 70 50.66667 70.33333 50.33333 
Standard Deviation 7.187953 7.791937 7.791937 6.778819 6.113996 7.18022 
Range 25 20 25 20 25 20 

 

Figure 5. Score mean of the three classes. 

From the diagram above, the result of the three classes in 
the control group was nearly the same and lower than the 
result of the experimental group. It showed the effect of 
KWL strategy used to train the experimental group. 

4.5.3. Evaluation of the Trial 

From the test result and the questionnaire analysis, we 
have the conclusion as follow: 

i. The effect of KWL strategy 
To answer the question “Which step do you consider the 

most difficult to you?”. 64% of the Experimetal group choose 
the Step “K”. In this step, Students had to volunteer but still 
had to rely on the teacher so much because it is not easy to 
select a key concept for the brainstorming that is specific 
enough to generate the kinds of information that will be 
pertinent to the reading 

The second step W: (what they want to find out) is the 
time for students to think about what they already know of 
the topic and the general categories of information that 
should be anticipated, questions emerge. This step can help 
students improve their ability of making question, a way to 
participate. 

KWL (a thinking-reading process) is the procedure that 
can be used with nonfiction selections at any grade level and 
in any content learning situation. This can help learners to 
access the knowledge of the topic they already have or make 
it appropriately available so that comprehension can occur. 

All these reading activities help students' have more 
reasons for reading - reading to find answer to question that 
will increase their reservoir of knowledge on this topic. 

With the discussion, students seemed to be more active 
and interested in the lesson. Group activity in the KWL 
strategy give student’s natural atmosphere, free from the 
teacher-watching pressure, Step by step the passive students 
showed their self-confidence. 

Having to find out what still needed to learn provides 
students purpose for further study, and make them feel 
enjoyable of reading, the main reason for activity during the 
reading lessons. As a result, some students could master the 
K step based on the title of the reading text to activate the 
prior knowledge themselves. Therefore, they were not afraid 
of reading anymore and did extra activity in reading outside 
the classroom to help them improve their reading skill 
effectively. 
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This is one of the most suitable for the passive students. In 
other words, this strategy makes students feel interested in 
reading, especially reading in a foreign language because this 
is one of the best ways to activate schemata, being suitable to 
a current perspective on reading comprehension: the reading 

process is an interaction between a reader’s prior knowledge 

and the information encoded in the text. The interactive 

model has recently been studied under the rubric of schema 

theory. This theoretical framework emphasizes that the 

reader is an active participant who can contribute to the 

construction of meaning. When reading, students interpret 

the text in light of their previous knowledge and 

simultaneously modify their original schemata as new 

information is learned. And as a result, teachers promised to 
use this strategy because of its advantages. 

ii. Students' thinking of KWL & Students' attitude 
towards reading class 

Although students found some difficulties in doing the 
three steps K-W-L such as personal response, relating the 
prior knowledge to what is being read, relating the prior 
knowledge to what is being read, etcetera (in K step) and 
Discussion Raising question, Developing personal 
commitmen, etcetera (In W step) as well as Writing down 
what they learned from reading, judging the kinds of 
variation existing in different texts, pursue your own quest 
for knowledge, etcetera (In L step), they showed their interest 
in this strategy and as a result, their attitude towards reading 
class had some change. Maybe the reading class is not the 
time of sleeping anymore and the most important result 
gained is the usefulness of the knowledge provided to 
students from the interest in reading. Useful people with 
enough knowledge can raise the country to a higher position 
in the world. 

In other words, Formative and Summative evaluation 
(Brown, 1989) can give an acceptable conclusion of the 
innovation through “The Case Study Model”, the third model 
of Evaluation (cf., Lawton 1980), described by Adelman, 
Jenkins and Kemmis (1976), and Yin (1984) as “Strong in 
reality”, gives readers chance to make judgment for 
themselves through numerical data such as the comparison of 
test score illustrated by chart (p. 239)  [9]. This kind of 
evaluation helps to prevent from the danger of subjectivity 
made by using only observational data gathered by the 
evaluator as participants-observer in the illuminative model. 
With this evidence, the innovation can reliably prove its little 
success, to encourage teachers to use KWL strategy teaching 
reading comprehension. 

iii. Five core characteristics of innovation (Markee 1997, p. 
78)  [6]. 

a) Relative advantage: The project is a step to improve 
the innovator’s ability in teaching as well as in their 
experience. 

b) Compatibility: It is not too different or too similar to 
current approach because it was developed based on 
four main skills: reading, speaking, listening and 
writing. 

c) Complexity: This innovation is not too difficult 

because it is just a kind of self-improving trial. 
d) Trialability: The trial was checked by comparison of 

evaluation test score of the participants and a survey 
was conducted through observation and questionnaire. 

e) Observability: This trial was observed easily by 
colleagues and others but the members of the other 
Departments can not take part in completely because 
of the difficulty in understanding English, they just 
play the role of consulting in the specific field. 

f) Explicitness: The reasons for the change are very 
clear because this is the rational need for the students 
studying English as ESP (English for specific 
purposes). They need knowledge of their own field 
that usually gained through reading, not only general 
knowledge. Therefore, reading is the main skill in 
their learning process. 

g) Form: This innovation is tangible because it is a 
change in teaching approach. 

h) Adaptability: The steps in the trial can be changed if 
someone has good ideas. 

i) Feasibility: This innovation can be done because 
what the teacher do is just making questions to 
activate students’ schema. However, the difficulty is 
which question should be asked to be successful in 
activating students’ schema and making the 
atmosphere exciting. 

In addition, this project applied some techniques for 
developing a teacher. Teachers can improve themselves 
through the innovation in sharing with colleagues and 
through cooperation in checking the trial – discuss with one 
another, getting feedback from colleagues. The reason is that 
this approach was tried out by the colleagues with feedback 
given as well as feedback from students through some 
informal interview or questionnaire to have the self-appraisal 
by studying the other approach and teaching, comparing with 
their own and having comment for themselves through action 
research to solve the classroom problems. 

4.5.4. Principles of the Innovation 

Moreover, this innovation somewhat followed the nine 
general principles about the management of curricular 
innovation, extracted from the CATI project (Markee, N, 
1997, p. 174)  [6]. 

i. Principle 1: Curricular innovation is a complex 
phenomenon. 

The innovation of language teaching from the society, 
completed with a different educated approaches, might 
therefore have complex effects, which, Holly argues, as ‘the 
social vehicle, par excellence, of imperialism – old-style and 
new-style’ (ibid.:11) (Holliday 1994, p. 98)  [1]. 

The second difficulty is economic. Although the purpose 
of the innovation is to make a change in the way of teaching 
reading comprehension, it did not have much support from 
the leaders. Moreover, the Vietnamese culture also leads to 
some difficulties. Almost Vietnamese teachers are very 
passive with the Eastern mind. They are not interested much 
in the change and the innovation is usually considered as too 
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crazy, so they are not willing to accept the trial. 
To make the innovation successful, I, in the supervisory 

position, tried my best to developed secondary innovation “to 
enhance the transformation capacity of the host organization 
to support primary innovation” (Markee, N, 1997, p. 172)  [6], 
such as instrument for observating the class atmosphere, 
knowledge of strategy and of statistical analysis. 

ii. Principle 2: The principal job of charge agents is to 
effect desired changes 

After teaching several years and exploring Vietnamese 
student’s difficulties in learning reading comprehension, the 
charge agent found the KLW is one of the suitable ways to 
improve students’ situation. This strategy can not only help 
students overcome their current difficulty in learning reading 
but also make them feel interested in reading, especially in 
their extra activities leading to extensive reading, a step to 
succeed. Moreover, the charge agent tried to provide a strong 
leadership as a consultant rather than a manager to explain 
clearly why and how to use the KLW strategy. 

iii. Principle 3: Good communicating among project 
participants is a key leading to successful curricular 
innovation. 

Formal communication networks among participants 
through different resource to communicate were carried out, 
such as some staff meetings for discussion, advice and 
observation checklist. Email address of the innovator was 
given to collect ideas, evaluation after the trial. Electronic 
mail lists were used to give “multiple opportunities in 
different forums throughout the association with a project or 
discuss how our professional development activities not only 
benefit ourselves but also feed into the development of a 
program’s curriculum” (Markee, N, 1997, p. 175)  [6]. 

iv. Principle 4: The successful implementation of 
educational innovations is based on a strategic 
approach to managing change. 

Strategic approach to managing change with long-term 
aims was used because this innovation has a goal of changing 
student passive to active habit and no one can deny that it is 
not easy to change one’s habit. As a Chinese and Vietnamese 
proverb says ' Gian sôn deã ñoåi baûn tính khoù dôøi" 
generally translated into English like this " the King of the 
country can be replaced easily but changing someone's 
personality is very difficult". Therefore the strategic 
approach used in this innovation has a certain good result, 
due to the combination of identifying the problem and 
consulting with potential adopters to identify potential 
solution, to clarify misunderstanding and solicit suggestions 
for improvement. The second step helps to modify the prosed 
solution in light of feed back receive from potential adopters. 
Arranging for the development of what supporting the 
solution resources are necessary was carried out in the third 
step. And the solution on a trial basis was implemented and 
evaluated in the fourth and fifth step (Markee, N, 1997, p. 
176)  [6]. 

v. Principle 5: Innovation is an inherently messy, 
unpredictable business 

vi. Principle 6: It always takes longer to effect change 

than originally anticipated 
vii. Principle 7: There is a high likelihood that charge 

agents’ proposals will be misunderstood. 
(For Principle 5, 6, 7) This is the situation of self-

improvement, so I decided and carried out the innovation to 
play the role of change agent as well as adopters. Therefore 
and as a result there was no misunderstanding and no 
different view as to what change should be implemented and 
how it should be done. However, this innovation could not be 
prevented from “messy, unpredictable business” (Markee, N, 
1997, p. 178)  [6] and confront with the doubt and resist of 
colleagues who played the role of observers and training 
students the skill of activating schema as well as making 
them accustomed to and interested in the steps of KWL 
strategy. Therefore, although the data was analyzed to give 
the clear findings, the innovation really needs more time to 
effect change. In fact the trial took longer than originally 
anticipated because of the questionnaire collected stage even 
though the project framework matrix was used to lay out 
what change are desired, identify how the change is to be 
evaluated, specify when evaluations are to occur (Markee, N, 
1997, p. 178)  [6]. 

viii. Principle 8: It is important for implementers to have a 
stake in the innovations they are expected to 
implement. 

As mentioned above, this is the self-improvement so first, 
I’m an implementer myself. I have a clear idea of what it is 
and believe it to be feasible as well as it addresses a real need. 
However, my hope is to encourage other teachers to have the 
same thinking with me as well as to have motivation to use 
this strategy: KWL, in teaching. 

ix. Principle 9: It is important for change agents to work 
through opinion leaders, who can influence their peers. 

Opinion leaders were worked through to have the effective 
contribution to the diffusion of innovation. 

4.5.5. Reliability of the Innovation 

a) The self- administered questionnaire was used by 
mailing out and filled out by participants in their own 
home (i.e., they are self-administered) and then returned 
by mail to make sure that they are not influenced by any 
factors such as teacher or classmates attention. 

b) By using group-administered questionnaire, the students 
was captive audience and felt obliged to fill out the 
questionnaire (giving a high return rate). Moreover, I 
could be present to explain any ambiguities as they arise 
and I knew exactly what conditions existed when 
questionnaires were filled out. 

c) Validity: (internal and external validity) 
i. To prevent from anything that happens to the 

subjects, other intended treatments, only one strategy 
is used. No history, so one of the internal validity is 
gained. 

ii. There is no "testing effect" (practice reflects) on the 
result of the experiment because I did not use the 
same test for pre-test and post-test. The first test I 
used is just the test for choosing population. The 
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result of the experiment was evaluated by only one 
set of tests (multiple-choice and cloze test) that was 
done only one time and the conclusion gained from 
the comparison between the control and the 
experimental group that were at the same level 
before doing experiment. 

iii. The research also gained the interaction of selection 
biases because I tried the treatment on the three 
sources of population. It can prevent from the fact 
that a particular population may cause the treatment 
to be effective where it may not be in another 
population. 

d) Reliability: (internal and external reliability) 
i. From the literature review, research about something 

relating to schema had been done with nearly the 
same result to prove the effect of the KWL strategy. 

ii. Some colleagues were invited to remark the tests and 
gave the same score because the tests were multiple 
choice and cloze test with the provided answer keys 
(They play a role of independent researchers, on 
reanalyzing the data and come to the same conclusion). 

e) The measuring instruments were designed with care 
without ambiguity and large scope concepts. 

f) The questionnaire, test content is clear, the rubric or 
instructions are clear too. This may lead to reliable data, 
because I had the drafts of my instruments checked by 
my colleagues and they could answer the questions in 
the questionnaire correctly. 

g) Ethnical consideration: 
i. The privacy of the research subjects were protected. 
ii. The control group and the experimental group were 

informed that they were going to participate in the 
research without being told who were taught by a 
new method to prevent from their negative feeling. 

iii. Ethnical approval was given by the leaders of the 
institution where the research were being done. 

h) Mixed type of research design (from Grotjabn 1987, pp. 
56-60)  [10] was used with quasi-experimental design to 
answer the first research question: “Does KWL method 

help passive students improve their Reading 

comprehension skill?” by using treatment (KWL 
strategy) to teach students with test result compared 
through statistical analysis of quantitative data (Test 
score) that made the research more objective. Besitde 
that, the subjective factor were given from a kind of 
qualitative research through the interpretive analysis of 
the questionnaire in the survey to answer the second and 
third research question: “What are the students' thinking 

of the KWL method?” and “Are there any changes in 

students' attitudes towards Reading class after the KWL 

method was used?”. 

4.5.6. Limitation of the Research 

a) Researcher expectancy: Because of my strongly belief 
in the effect of the KWL strategy, I could not be equal 
when giving marks. To prevent from this, I had to ask 
some colleagues to re-score and compare the 2 results. 

b) Intervening variables can appear to have effects on the 
results, that may lead to the situation that any difference 
discovered in the score of Method A (without using 
KWL strategy) and Method B (using KWL strategy) 
were caused by an unanticipated intervening variable 
rather than the Method itself. For instance, the teacher of 
the method B was just a better teacher than the teacher of 
the control group. Thererfore, to prevent from this case, I, 
myself was the only one teacher who taught both kinds of 
participants: control group and experimental group. To 
keep the natural atmosphere, both the control groups and 
the experimental group did not know the strategy used in 
the trial. However, this case of intervening variable 
sometimes can appear: my feeling: because of my 
admiration of the KWL strategy, I might do the better job 
for the experimental group. Recognizing the problem, I 
always reminded myself not to make this mistake, but it 
could appear unconsciously during the lesson when I 
completely concentrate on my lecture. 

c) Problem that might appear when using self-
administered questionnaire: 
i. They often had very low return rate. 
ii. They must be completely self-explanatory because 

the further clarification is not possible. 
d) Hawthorn effect: When experiment is used to research 

people, they often act in complex and unexpected ways 
that are beyond the parameters of experimental 
hypothesis. Experimental exactitude, which might 
require controlled conditions, tends to make people 
behave self-consciously or unnaturally. 

e) Self-rating: People want to be honest burn effect but 
some time they aren't completely honest. Questionnaires 
without having to write the name can reduce the 
problem if the reason is to be afraid of the teacher. 
However, this problem can happen if the reason is to 
please the teacher or trying not to make the teacher 
disappointed when students have some bad comments. 

f) The tape recording led to time-consuming to transcribe 
and the presence of machine off-putting. 

g) Although the strategy (KWL) has a certain success, there 
was something with the way to train students the skill for 
the first step (K) in the KWL strategy. Moreover, the 
problem happened with the time we spent for training 
students and most of them said that they could follow the 
teacher, use KWL in the reading class under teacher’s 
direction. However, they do not understand much about 
all the steps as well as they were not accustomed to using 
this method. As a result, they could not have give their 
opinion of improving the KWL strategy. This makes us 
think about spending more time for the trial or carrying 
out a new project to find out the better way to train 
students how to use the 3 steps (K-W-L) effectively. 

5. Conclusion 

This case study of innovation through action research to 
introduce change based on changing from traditional way to 
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a kind of communicative approach to teach reading 
comprehension in class., has finally gained a little success. 
The trial methodology was described through 5 - step 
innovation, starting with (1) Discovering problem, and 

analyzing reasons; (2) Choosing A suitable strategy for trial; 
(3) The Preparation for implementing the strategy; (4) The 

Implementing the innovation and monitoring its progress; (5) 
The analysis of findings and Evaluating the innovation. 
Mainly using Problem-solving model with a Normative re-
educative strategy, it is a kind of selective contact change, 
which can be the illustration for the process of doing a 
research into the innovation in education. 

Through the innovation, the necessity of the strategic 
approach, called treatment has been determined. To deal with 
the misunderstanding one another, the boring atmosphere, 
and the silence from students in a reading class, this small 
scale trial has proved the effect of a strategy: KWL, on 
passive students,, especially in Vietnam. Therefore, this 
innovation might hopefully be one of successful evidences to 
encourage teachers in Vietnam to carry out the educational 
innovation frequently. 

Moreover, beside a little success gained, this innovation 
cannot be prevented from some limitations, called 
Researcher-expectancy, Intervening-variables, from-self-
administered questionnaire, Hawthorn effect, … detailedly 
analyzed above. As a result, from this study it is concluded 
that more time should be given to the training process of this 
new strategy. In addition, more researches should be done to 
find out how to use this strategy effectively. 

Last but not least, one of the most important purposes 
gained is to train students how to use this strategy for their 
own extra reading activity outside the classroom. Therefore, 
with the detailed lesson plans applying KWL strategy as well 
as data analysis of both survey and experimental research in 
the article by Tran Thi Thanh Dieu (PhD.), title “Trying K-
W-L Strategy on Teaching Reading Comprehension to 
Passive Students in Vietnam”. International Journal of 
Language and Linguistics USA. ISSN 2330-0221, 2013  [3]., 
this trial once again determine the advantages and the effect 
of this KLW strategy in Vietnamese context. Therefore, 
hopefully, this research will be one way of motivating 
teachers to use K-W-L strategy as well as frequently carry 
out the innovation to solve student’s problems. 

To sum up, following the proverb: "Seeing is believing", 
this innovaation has sucessfuly proved the effect of KWL 
strategy used in the trial of the innovation, as quoted 

One must learn by doing the thing,  

for though you think you know it – 

You have no certainty, until you try. 

(Sophocies, fifth century B. C. E., cited in Rogers 1983, p. 
163, in Markee 1997, p 11)  [6] 
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