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Abstract: In most non-English speaking countries, the languadasically seen as an academic endeavor foe gemeral
or specific purposes. Teachers, academicians bsildesigners, but not learners, are often involnesiructuring, designing
or promoting the curricula and teaching activiti€he rationale of this paper is to integrate ottmmtributing components to
the teaching and learning of English for Specificademic Purposes (ESAP). Authentic material, 1C3arders’
communication, task based activities, the teachixcdlitator role, digital teaching, purpose orietitassessment, learner
centered methods and project oriented curriculdteeurrent needs of higher education in the Moaaaniversity. Thus, the
objective of this paper is to give some new insghat might contribute in the digital change amel ¢urrent needs of learning
and teaching enterprise. For this purpose, a dasly ®f teaching some linguistic and research nughmurses has been
conducted in the English department at Chouaib RalilJniversity, El Jadida, Morocco, to evaluatedarrent situation,
analyze the data and suggest a reconstructive rbagdet on ICT and learners’ integration.

Keywor ds: ESAP, ICT. Linguistics, Digital Teaching, Reconstive Model

designing the EAP curriculum is accepting that the
methodologies and approaches valid in any other afr&SL
Most of the research in the field of English teaghhas '€ not necessarily the most appropriate for EARachers
highlighted the need to embrace a given identityEoglish &€ sensitized first to qccount mhay is donehoyv it is done
for Academic Purposes (EAP) (Flowerdew & PeacockdNd for what academic and specific professionapmses;
(2001); (Hyland & Hamp-Lyons, 2002), and StrevensSecond, they have to foster learners’ skills wiégard to

(1988)). EAP is also differentiated from other msps their needs, objectives and outcomes. _
which are specific or general in that it focuses hafping Accordingly, the main objective of the current pajseto

learners to study, conduct research, enhance corvative account for the idea that teaching of some Ii_ngu'rsﬂ)u.rses,
needs and understand the specific academic disepli "€S€arch methods at the Moroccan university regicene
Although theteaching methodology and the skills to beSPecial understanding of learners’ needs and ofgscta
fostered are not specified in EAP teaching, ifl@nged ~ Selection of the appropriate tasks and teachingode{ and
by Watson Todd (2003) that EAP promotese a prgcucal as;es;ment wr_nle mon_ltorlng Iearnemj@pss Fo
development of learner autonomy and exploits newrovide effective intervention. It will be demoreted in this

technology. Other researchers have stressed the need fBRPer that the use of English for specific acadepniposes
EAP’s institutional awareness and the use of malteri (ESAP) is notonly a content based activity whenéy dhe
informed by corpus-enhanced genre studies andcariti delivery of knowledge should be carried out. Ihisvever an
pedagogy (Krzanowski, 2001; Sharpling, 2002; B2005: experience inside an academic environment thatinesju
Alexander, 2012). These requirements would probabieil ~ careful practical aspects of planning and teachBtgdents
the striking issue of teaching methods and cursicldsigned My not be able acquire everything they need tmlear can
for specific purposes of EAP (henceforth ESAP). dxding they learn effectively from a random collection afntent,
to Flowerdew & Peacock (2001, p177) ‘a criticalpsia ~ €X€rcises and assignments.

1. Introduction
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Teachers and syllabus designers should make aarushb
key decisions to meet the high-stakes EAP leareeds,
teaching approaches, tasks,
methods that will enable a better academic perfoo@a

ESAP is taught for a variety of academic purposlesvar
the world, each with its own local constraints, ime
materials and resources, teacher preferences ardete
goals. Thus, linguistic, social, professional depehent and
needs awareness might be the starting point fromrevive
can determine the overall teaching model. Thesedaaéll

of some valuable categories of learning stratedibs. most
relevant strategies are fairlgelf-management and self-

materials and assessmevaluation strategies in that they are self-regujastrategies

in which the BA students that participated in the
questionnaire have claimed to be aware of whilduatig
their own learning endeavors. Most of the studdrdse
claimed the importance of the linguistic coursesytlare
supposed to rate. These courses include phonetids a
phonology, applied linguistics, language teachirapnd
research methods.

accordingly distinguish an ESAP course from general
language teaching (Dudley-Evans and St John, 1998 ESAPIn Higher Education

Hutchison and Waters, 1987). ActuallMeedsis a broad
term that might embrace learners’ goals and backgts,
their language proficiencies, their learning-teaghi
preferences, and the contexts where they will rnteethke
part in. According to Dudley-Evans and St John9@)9it is
quite accurate to distinguish betwegmesent situation
analysis andarget situationanalysis.

The Present situation analystoncerns ‘starting where the
students are’ and refers to information about leeg'rcurrent
proficiencies and ambitions: what they can do ahdtwhey
want at the beginning of the course; their skilled a
perceptions; their familiarity with the specialsibject; and
what they know of its demands and genres. Howéhaget

Within the higher education community, a huge amadn
teaching for specific academic purposes takes place
However, whether this specific academic teaching is
effective or not is the most legal question. Acdogdto
Centra (1993), effective teaching is simply “thahieh
produces beneficial and purposeful student learttingugh
the use of appropriate procedures” (1993: 42),radhkolars
like Braskamp and Ory, (1994: 40) assume that ti¥fec
teaching is the “creation of situations in whichpegpriate
learning occurs; shaping those situations is whatessful
teachers have learned to do effectively”.

Moroccan university students are in effect abl@iszern

situation analysiconcerns the learners’ future roles and theractical content, quality, relevance, usefulness] teacher
linguistic skills and knowledge they need to perfor interference and integration through what is taugid how
competently in their disciplines. This relates toit is taught. Students are certainly qualified tater the
communication needs rather than learning needs amearning-teaching enterprise and can report thengxto
involves mainly objective and product-oriented datawhich the experience is beneficial, productive, abgbctive-
identifying the contexts of language use, observthg oriented. Sociocultural attitudes and practices aked to be
language events in these contexts, and collecting aconsidered to avoid forcing unwelcome methods amrsm
analysing target genres. However, this might beadlenging content that would result in learners’ surrender the
move as EAP materials and curriculum do no lenddeologies involved in the syllabus as well asgbdagogical

themselves to a communicative approach to teadhingo
lecture and information transfer.

2. The Teaching-L ear ning Situation

and cultural frustrations with the curriculum artee ttext
book. (See the Sri Lanka case study in Canaga(aff®: 5),
the South African case in Chick (1996), and the gy
case in Halliday (1994).

According to the current research, an evaluatisacs to

The Moroccan educational system has been introdteed knowledge, teaching methods, and available sowshesld

a new reform that was drafted in 1999 and finalize@d000.
The reform has focused on practical issues besilles
institutional and pedagogic ones. The need to mile
teaching as linked to the current needs of the khkao
market and job requirements. However, after a dectte
Moroccan higher educational system did not fulfilbst of
the requirements in the national charter. Thus, dheent
paper targets, through a study of linguistic cosirge the
English department, a better teaching for a bettaddemic
performance. The main belief is that teaching ofmeo
linguistic courses at the Moroccan university regslisome
special understanding of learners’ needs and obgscta
selection of the appropriate tasks and teachindgodst and
a practical assessment while monitoring learnendgess to
provide effective intervention.

Students belonging to the English department uséda
range of strategies in language learning giverr ta@areness

be examined and therefore enhanced. Many university
students favor to conserve and reproduce existiogvledge
through strategies such as memorization. In Bereitel
Scardamallia’s (1987) terms this is ‘knowledgeingfl which
represents immature writing, where the learnesstriierely
to say what he or she can remember based on tigamest.
Effective learning at the beginner and intermedikteel
might be the natural outcome of effective teachimigh
respect to the learners’ needs and the teacheratidity in
terms of contexts, procedures and materials. Horyefe
current situation involves some intermediate andaaded
learners of English as a foreign language. In ®B&%AP
classroom, the teacher might be influenced by #ut that
students use previous specialized knowledge anchitep
processes from other disciplines to this specifiguistic
class. The teachermay build on these to develomdest
language and discourse understandimgght use a variety of
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skills by working for an extended period of time to
investigate and respond to a complex question, l@nabor
challenge. This method is a form of presentatiorene@ha

methods, some of which are summarized in Table 1:

Table 1. Teacher—learner collaboration (Feez, 1998: 27)

Scaffolding Learner Progress group of students work together to brainstorm,eramgerest

and enhance critical thinking to come up with pradt
suggestions for the linguistic item under studyns§ider the
following feedback of learners’ strategies in leagn
linguistic courses:

Independent learner performance Potential performance
Reduced teacher involvement
Increased learner independence
Considerable teacher contribution
Learner’s entry level

Zone of Proximal Development

Existing competence

The relationship within teaching-learning procebsusd rehears

highlight according to Feez (1998) a reduced ineotent of
teachers, a motivated independent learner andtan@uous
learning. For this reason among others, this pagsumes
that an insightful study of linguistic teaching exignce in
Moroccan Higher Education is quite legitimate irdenr to
appreciate the demands of academic study, andirly fa
prerequisite when applying for teaching, tourisranslation
or related jobs to the linguistic courses undedsturhe
Russian psychologist Lev Wgotsky (1978) claimsttha
students’ discourse competence in EAP classes resqui
giving considerable recognition to the importancé o
collaboration or peer interaction, armtaffolding or teacher-
supported learning. Learners will be assisted fiinotwo
notions of learning: First,Shared consciousness where

learners working together rather than individuddigrn more be novel to them given it fosters creativity anfleation on

effectively; secondporrowed consciousness or scaffolding .
. . what they read so that they can construct their examples
where learners working with other knowledgeable learners

develop greater understanding of classroom aeiitand of the linguistic genres. This state of affairsassumed,

. according to these students, to be related to thterals
would therefore move from a current academic peréorce ; X .
) . used in class namely lecturing, handouts and eafitars
to a potential academic performance level.

when needed at the expense of stimulus materiad$ th
involve a full range of media. Less authentic matemwould
probably distract learners from any involvement the
progress of the academic endeavour involved irtehehing

of somewhat scientific linguistic subjects.

memori
sation
33%

Figure 1. Learners’ strategies

This figure shows that 33% rely on memorization &émel
information delivered by their teachers; wherea%36arn
independently and look for self-assurance. Howetlgis
category of students claimed that consciousnesgrimight

4. The Research
4.1. Methodology

80 students from the English department, Chouai .
Doukkali University, El Jadida, Morocco, were askex H'Z' Classroom Materialsand I CT

complete the questionnaire to rate the teachindghodeused
in different linguistic courses namely: applied gliristics,
phonology, and language teaching, besides reseaetiods
course. 26% rated the lecture method as the bashitey

The classroom materials and their implementation afo
better academic achievement are usually a strildage at
the Moroccan university. Teachers are supposeditte sy
the academic texts and the delivery of the cordsna form

method because it is not time consuming and mOrgf |ectures, presentations or as explanatory hansl-oAs
informative. This method is economical, it can Isedifor a digital natives, these BA students were asked te the
large number of students, the material can be eover a materials used in class and the relationship theese twith
structured manner and the teacher has a greabtofitime  their performance and assessment. Students’ digital
and reference materials. 59% prefer the communeEati awareness was explicit in their rating of the dlasm
approach where group discussion is prevailing b&eatl  materials as inefficient: reading texts on applieguistics,
offers authentic communicative settings devoid framy rote  sociolinguistics, language teaching or morphologgrev
learning, while only 15% rated the data-driven roeltlas a assumed by 62% of the students to have very limitgshct
practical one to understand phonetics, phonologyl aron their performance. The students comments wetepibor

morpho-syntax. On the other side, the corresponigdiaghers
rated the eclectic method as the most practicalgiven its
appropriateness to different teaching situatiorsdé #nhance
the quality of the enterprise where the learndrategies are
taken into consideration. Another suggested metbgd
students is related to Project Based Learning wihicka
teaching method in which students acquire knowledge

performance is related to length and specific teataigy, the
texts designed do not fit the real life and mankeeds, the
teacher talking time is extremely high while studén
involvement is very low. However 20/ of studentgkhthat
reading texts, reviewing and reflecting on them ldduoelp
academic performance and might reduce the teadiadking
time (TTT) and empower their reflective thinking..



The use of PowerPoint presentations, Video reach
explanations, offline and online blogs were ratéghly in
that 85% wish for an implementation of digital teeg;
while only 33%/ admitted that they do actually ubes e-
learning; while only 5% asked to maintain the faedace
lecturing and reading texts-based teaching.

So, the current challenge is to accommodate th#atlig
natives or (Millenniums) by provisioning for ICTtegrated
teaching and learning mode other than the conwvealio
lecturing methods. The available sources can berauised
as the following:

1. Open educational resources (OERS),

2. Massive open online courses (MOOCS),

3.

Share

4,

Moodle).
With respect to the suggested sources, a primamerhas
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to applied linguistics course?

Note that the ALC is a content-based course whieee t
teacher is not just a facilitator but the managho wecides
about everything in class: the syllabus, the teagimethod
to be used, and the type of assessment. Lectunidgfew
power point presentations are the only means usedass.
85% rated the ALC as an important course thatifatgk the
understanding the social and cultural factors iwedl in
language acquisition or learning. However, 78% agpiate
the act of reading the texts assigned but mosthemt
acknowledged some difficulty with the length of ttexts
assigned for reading and the complexity of the nudée
definitions of major notions involved in the chaste20%

Wikis , Online and Offline Blogs, Podcasts ,Slideadmitted that they don’t read the totality of tHepters but

just skim and scan because they are not assessdhefo

Learning Management Systems (e.g. Web CT oreading but for their written performance either as

formative or summative evaluation. 4% suggestedguiCT
in teaching this course, giving presentations ahlicing the

been taken to check the possibility of the Moodlenumber of readings, while 60% appreciated theicheds

implementation in research methods course (RMC)odito
works in a way where students are supposed to fjoecend
deal with the course before it is delivered in slas in the
following phonetics course:

Example:
Chapter one: Place and Manner of Articulation

* Reading text

*  Teacher’s notes

e quiz

The prospective objective of the course is to ketedents
informed and involved in the delivery of the cour€ensider
the following results after checking the numbervisits of
some 41 students attending the research methodsecou

Activity Number of visits
Reading 129

Lecture Notes 118

Quiz 1 162

Quiz 2 66

Problem Sheet 45

The reading activity seems accordingly not to lirialen
for students as it is the case for content baseuses like
applied linguistics, semantics, pragmatics
sociolinguistics. The reason might be attributedtfio the
small size of the selected texts. Second, studsitsding
the course of phonetics do benefit from the helpghid e-
learning platform where they can check their penfnce
while going through the quiz 1 and/or quiz 2. Leetnotes
are an explicit explanation of the texts and tharse as a
whole. The poor number is the visits for probleraethwhich
reflects the inner need to learn explicitly andctically as
the number of visits for quiz 1 shows.

Contrariwise, some 76% of students taking the egdpli
linguistics course (ALC) were asked to rate therseuof
applied linguistics in terms of three simple quasst

1. What do you like about the applied linguistics ca®

2.

course?

3.

energy and enthusiasm.

Notice that RMC offers through the use of Moodlereno
space and time for students to reflect on the nsd¢eand
content assigned. The number of visits for readingRMC
rate 3times the number of readings for ALC. Thisuleis
foregrounding issue for our reconstructive model ths
paper. To enhance this model, another investigation
language teaching course (LTC) was undertaken sema-
structured interview with two groups involving 38&da41
students respectively. 72% rated the presentatdivety a
very challenging and motivating method; while thegve
shown some readiness, contrary to ALC, to readtébhés
chosen because they represent their future inserbstthis
course, students are supposed to learn about thersdi
teaching methods, learning strategies, teachingulage
skills and different proficiency levels as the nrajmits of
the course. Classroom management and
development are also involved in the course agdaotee
items where the teacher tries to foster studemtfepences
and contentions.

As the teacher in charge of this course, | trieddpsitize

andstudents to the objective of the course as a fiiste to

empower their ability to teach English and alsccteate a
pseudo-teaching context for EAP.

Delivering a presentation using ICT was a usuattea in
this course. PowerPoint, videos, tape recorded chese
charts, and diagrams were an integral part of these. 88%
used the PowerPoint presentation and the accommanyi
devices to manage the classroom as a teacher andigas
a student delivering a presentation.

The students taking this course have been askadapt a
learning strategy referred to as ACT and REACTtstwn
ACT is an endeavour whereby every student expes®iic
minutes teaching in class where he or she choogfigea
grammatical or functional item in English and triesadopt a

What don't you like about the applied linguisticsteaching method to deliver it as a course. Othenge hto

REACT to the student’s choice, the method, consiste

Any suggestions for the design and delivery of thespeech tone, classroom management and languagBarse.

curriculum
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60% have acknowledged that they have never witdettse
use of videos in class at the faculty; while 55%rapiated
the opportunity rarely given to experience the héag act.
These reactions have encouraged a very interactuese
that involved the practice of language teachingragact and
react strategy rather than acquiring knowledge specific
academic context.

The major contention of students in English Departiris
that content based courses represent a heavy getalits
load that requires smart pacing of activities aedding.
Students deal with applied linguistics, semantiasd a
sociolinguistic courses as content and lecture dhaserrses
where the teacher is not a facilitator as
phonetics/phonology, research methods or languzayghing
course. This state of affairs undoubtedly requamscial care
and a reconstructive teaching method that mighorsider
the learning role as an integral part of teachisge(the
model below)

With respect to the BA students’ feedback, we assthmat
teachers and syllabi designers, more than lingusteuld
take the following suggestions into account:

and free context however would require the impletation
of e-portfolios which reflect the practice of acaie
linguistic tasks that can be done individually argroup.
These linguistic e-portfolios may involve phonoleaji data
analysis in Phonology course, written lesson piang C, or
organizing bibliographies in RMC.

However, if we follow the belief that students do
remember only 20% of what they hear and learn wihiésy
need the other 80 % to fulfil all academic requiesis, it
will be straightforward to call for group work wieer
integration of online and offline sources mighteoffmore
practice and reflection on the classroom materaigen the

intechnical nature of the linguistic subjects, leasrghould be

primarily advised to withdraw if not ready to makeme
commitments before and during evaluation time. fiddally,
they should be told about the amount and hoursading,
time communication, how to evaluate and handle the
assignment without relying on textbooks as a uniopoait
but a reflected-upon output.

A constructive alignment idea is that, concerning
curriculum development, academicians should askhtza

1. Collecting information needed to develop efficientto teach and examine students differently and hetsame
ICT strategies by leveraging the availableway for many years. This way, students will be e in
technologies to create interactive and innovatleex an efficient method that would involve an integvatiof the
atmosphere and provide key solutions to higherequired skills and their development with resptrctthe
education problems of inappropriate methods t@cademic objectives of the assessment. The illummadea
digital natives learning needs. about the course can be purposefully exploited he t

2. The implementation of academic linguistic skills asassessment by asking open ended questions, sqikaibiem
well as linguistic e-books. questions, attitudes towards various linguisticskitl-based

3. The use of unified textbooks where most linguisticohenomena, or even asking course related questlmats
courses textbook are compiled in. were implicitly explained by the teacher.

4. The use of academic textbooks made for the
classroom context rather than research text-books. 5§ The Reconstructive M odel

5. An integration of ICTs into the educational system
not only in terms of technology but also curriculum For an efficient teaching of ESAP in Moroccan highe
and pedagogy, with a certain institutional and lbeac education to take place, contingency plans and itdesd
readiness, and continuous follow-up and financing. assessment should ensure that the teaching-learning

6. The implementation of Moodle as an open-sourcelevelopment is the output of the exploitation @& tvailable
Learning Platform. ICT sources, the students’ motivation and the tedsh

readiness for change. Thus, some new prospectddsbeu

taken into account among which: graded presenttion

Generally, students preparing for the BA degree iPniine/offine —quizzes, —e-portfolios, ~and learners’
Moroccan universities are assessed in terms oftemrit Participation in lesson planning and delivery; Hesi the
formative and summative exams. The students prepad motivation to solve phonological, syntactic, langea
complete the BA degree were asked to rate the esams {€aching problems in terms of group work and réivec

linguistic subjects. 42% find the way they are exard in  thinking in handling problems. o _
linguistic subjects a challenging one, 37% finthitoretical, The model we would like to propose in this papeghmi

and 21% find it helpful. Students are examinedrigdistics ~"€lP in reconstructing the delivery of the lingigstourses
in a challenging way where exams’ design is someim 2nd & better academic performance. The model wlodt
unpredictable and might take into account differeiata the students’ linguistic awareness, the onlineffline blogs,

4.3. Assessment

analyses, reading materials, and lecture or prasen$
details.

Linguistic assessment tasks require a piece ofngriwith
its broader objective meant to test students oworiait

component and homework based on sources produced_Content delivery

teachers; and without homework students would teel
exam content unfamiliar and not practical. A lesgessful

and the teachers’ experience in the lesson planaing
delivery. This model can be summarized as follows:

Table 2. The Standard Model

In class

Teacher Oriented
Learner Oriented

Practice Assessment
Follow-up Homework




6 Yahya Dkhissi: English for Specific Academic pases: The Need for ICT and Reconstruction

Table 3. The Reconstructive Model

Readings, (suggested blogs, Slides, and wikis)
Teacher’s notes or uploaded videos Inductive
learning

Brainstorm: Raising course questions
Feedback and Content delivery

Checking and developing learners”

Linguistic awareness

Simulation and contextualization

Practice in group

Assessment (online ungraded worksheets)
Follow up via Moodle Homework (online quiz)

Online

Teacher-Learner
oriented In class

Learner oriented

Teacher Oriented

courses in question, a general reconstructive masel
proposed to integrate the learner and teacher teden
activities with respect to the psychomotor andraite® span
of learners. In this model, teachers are considaseith-class
facilitators and online teacher-counsellors. Mdsps of the
model are learner oriented to give credit to theative and
critical thinking of the students with regard teithacademic
expectations and professional development. Theuikitig
curriculum development should also be implementad a
even changed if required satisfying this millennium

Online or in class Assessment feedback Learner oriented generation.
Problems statement (online)
This reconstructive model looks forward to integravo  Refer ences

non-negligible factors in the teaching of ESAP iorelccan
higher education: ICT and the learner involvem&at.often,
students are considered in English departmentsoresgh
learners that target the learning of the langutsgdfiand the
skills required. However, teachers in English depants
have different objectives associated with the matof the
linguistic course they are assigned to teach. @ndther
hand, students are straightforward in their chd@dearn
English because it ensures a teaching or a comutivety
oriented job; however, academic performance doesmtail
a professional achievement given the current psycior
domain that reflects the learners’ inefficient conmicative
competence.

A correct practice of the reconstructive model \giflable
the teacher to

1. Foster the learner’s responsibility in the delivefy

the lesson.

2. Deal with queries appropriately and

problems statements sections.
3. Use time efficiently in order
opportunities for student learning.

4. Pace Activities in class or online with respect the

attention span needed for each.

5. Satisfy learners’ academic needs and their futurgy

professional objectives.

6. Make assessments a learning activity that is done

online before it is done in class.

6. Conclusion

The teaching of ESAP in Moroccan English departsent

has not reflected the basic academic objectives téed
current learners’ needs. Thus, the ultimate aithisfpaper is
to take into consideration the digital generatiad &s needs
to use the new technology and their professionaldseas

means and ends of e-learning/e-teaching dichotomy.

Learners’ ratings have shown their awareness ofnine
challenges that require their involvement in ev&gp of the
linguistic learning-teaching enterprise. ICT and ddiz are
shown to be essential practices in lesson delivang
assessment. Given the different nature of the istigu

offers
appropriate help to those that have demonstrated
some linguistic difficulties in the follow-up or

to maximize
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