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Abstract: The responsibility of producing educated listerefrsnusic with a positive attitude and interest tedgathe
valuable phenomena in the tonal art falls mainlyrengeneral education school. For this reasahgextbooks of music by
the publishing houses “Riva” and “Azbuki-ProsveitaBulgaria (the author collective is the same)csleattention is given
to criteria, such as presenting the informatioramintriguing way, the inclusion of creative taskgemplification; rich,
aesthetically pleasing and clear illustrative matetn order to justify these statements, | wikaliss examples from the
textbook of music for the"5grade by the “Riva” Publishing House [2]. In orfele exercises on the subject of the musical
form “Rondo”, where four distiches on the theme témn” are included (the theme “Rondo” is taughttia autumn), the
students are asked to point out how the disticla@s o be arranged so that they result in a strectorresponding to the
“Rondo” form; which distich is most suitable forettheme and which of them will be used as episddesder to make the
decision, the pupils have to take into accountttitaconic first distich in duple meter is clgativergent from all the others,
which are more descriptive, i.e. itis in a distioontrast with the other three. This makes itehlé for a Rondo theme, which,
in the same way, is in a relation of contrast vilie episodes. Consequently, the students haveek sput loud and
rhythmically the poetic text and to compose faritappropriate for the character of the versesmapaaiment on percussion
musical instruments for children. In this textbo®ke definitions are not provided without any effi@quired, but have to be
reached through observation. This gives place tertain discovering. The exercises, accompanyimyfaailitating the
learning of the information being taught, are famlisn: stimulating creativity through changing teaditions, in which the
new information functions; creating a new prodyegviding models of anaxiomatization, whose struetig applicable to
future mental operations. The illustrative matehabk several functions it provides additional infation, related to the
lesson; facilitates grasping the character of thisiog heard during a specific class session, thralig emotional impact of
the images; it provides creative methods of engpitiformation, which the students can use as a hindleeir future work.
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music with a positive attitude and interest towatts
valuable events in the tonal art falls mainly oa tieneral
The tremendous educational value of music i&ducation school. For this reason, in the textbadkausic
incontestable and has been acknowledged as eatlyeas PY the publishing houses “Riva” and “Azbuki-Prosvein
Antiquity. Since music is an abstract art, i.e. forfull Bulgaria (the author collective is the same) spettantion
comprehension of a tonal work, a certain trainiighe 'S 9iven to criteria, such as presenting the infaian in an
perceiver is necessary: it is of great importanow lthis  INtriguing ~ way,  the inclusion of creative tasks,

training will be achieved. This means that the wafy €xemplification; rich, aesthetically pleasing andeac
presenting the information, related to music, isighificant  llustrative material. In order to justify thesem{.mentsh '
importance of whether this music will be understao will discuss examples from the textbook of musictfe 3

loved. The responsibility of producing educatetehers of 9rade by the “Riva” Publishing House [2]

1. Introduction
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2. Subjects, Aims and Tasks of the Study episodes are heart and to make a characteristi@abf of the

L]

The subject of the present study is the educatiomiés

“Theme of a Musical Work. Rondo” and “Theme with

Variations”, included in the educational conteritthe
textbook “Music for the 5th Grade” by the “Riva”
Publishing House” [2].

The aim of the study is to prove the existenceoohf

episodes, choosing from the two groups of adjestgieen:
“mysterious, hushed, anxious"rgjiHcTBEHO, IPHUIIYILIEHO,
tpeBoxkno”) [2, c¢. 16] and “cantabile, with a lot of
tenderness, gentle”{gneBHo, ¢ MHOTO HEKHOCT, JIACKAaBO")
[2, c. 16] — which of the two groups relates to whicksege.
The next task is related to comprehending the métion

. about the Rondo form and to the gradual introdactido

of presenting the educational material that incitg,e emotional palette of the piece. Four disticlaee

creative thinking in students.
The tasks, which the realization of this aim cédls
are:

forms “Rondo” and “Theme with Variations”.
Analysis of the tasks, related to the assimilatibnew
information.

educational units.

3. Introducing the Musical Form
“Rondo”

The curriculum for fifth graders (of the age 10-11)

provisions their acquaintance with the musical fefRondo
and Theme with variations. The introduction to‘tRendo”
form begins with listening through to the themehaf piano

piece “Fur Elise” by Ludwig van Beethoven. This is

followed by learning the main theme by ear, sooitld be
recognized at the next listening of the musicalnepie.
When learning the melody by heart, its emotionaitent is
also defined — the theme *“is gracious, etherealtedl
(temara e u3siHa, ehupHa, pa3BbianyBana”) [2, p. 16]. For
the purpose of a more intent listening to the pighen they
are first introduced to it, the students are gitlea task to
raise their hand at every appearance of the alrizadifiar
theme and to point out whether it has sounded urggdhor
a change has been heard. Only after they realie¢htay are
listening to a work, in which a single theme retuseveral
times, with a different melody sounding after eadhits
appearances, the pupils are given the definitienwall:
“Rondo is a musical form, in which the main theroersds
at least three times, alternating with other thenoadied
episodes. The episodes are more or less contragitinghe
main theme. The Rondo form can be found as
independent piece or as a part of a bigger worlar6f
(,PoHmo e mysukangHa ¢opma, mpu KOATO INIABHATa TeMa
IIpO3By4YaBa Hail-Manko TpHU IBTH, KATO C€ peayBa C Ipyru
TEMHU, HAPCUYCHU CIIU301U. EHI/ISO,HI/ITG ca IMOBCYC MU
MO-MaJIKO KOHTPACTHU Ha IJIaBHATa TEMa. POH,HO (bopMaTa CcC
cplila Karo CaMOCTOATEIHA TBOp6a WJIK Karo 4YacT OT
no-rojsiMo mpomseeaenue”) [2, p. 16]. This shows that the
definition is not given right away, but via the heanusical

example and the conclusions made from what has be&

perceived, lead the students to the most charatiteri
features, brought out clearly and in a short form.

At the next listening, the exercise is further elabed —
the students are asked to point out how many irddiate

Analysis of the illustrative material for the two

included on the subject of “autumn”. Since the Rofatm
is being taught in the beginning of the school yea.
autumn, the verses are in sync, not only with treracter of

Analysis of the methods of presenting the musicghe mysical work being discussed, but also with the

surrounding natural scenery. The initial text issenconcise:

“Golden, golden autumn!

Sad song of mine!”

(,3maTHa, 31aTHa ecen!

Mos TexHa necen!”) [2, p. 17]

The next verses paint an autumn picture, but ate avi
different foot (different meter):

“The songbirds fly south.

How lonely we are here, without their song!

In gold and ocher the forest is adorned,

Like tears, the leaves are shedding and falling...

Clouds veil the golden face of the sun.

The husky voices of crows and magpies can be Heard.

(, IToiiHMTE ITHIM OTIIUTAT HA IOT.

be3 TsaxHaTa meceH caMOTHH cMe TyK!

B 3natucto u oxpa mbcTpee ropara,

KaT CBbJI3H CC POHAT U KaIlAT JIucrara...

OO6mnary 3a0y/Bar 3JIaTeH CIHPHYEB JIHK.

Ha Bpanu u cBpaku ce 4yBa apesras Buk.”) [2, p. 17]

The students are asked to find what arrangemettteof
four distiches will result in the form “Rondo”, agell as
“which verses are most appropriate for a themevamdh —
for episodes” (gou cTHXOBE ca HaW-IIOAXOMAILM 338 TEMA U
ko —3a enmzonu’) [2, p. 17]. In order to make this decision,
the pupils need to recognize that the more conaisgd
laconic first distich is different from all otheirsits rhythm,
i.e. it is in clear contrast with all the rest. $hihakes it
suitable for the theme of a Rondo, which is alsoain
relationship of contrast with the episodes. The emor
prominent students could comment that the firstiatisis
anot as descriptive, as the next three, but hasra oancise

language and unites semantically the others. Having
received such an answer, the teacher should add/eha
often musical themes are more laconic, so theyleave
opportunities for subsequent development.

This exercise is further enriched, as the studemés
prompted to rhythmically read aloud the poetic textd to
compose an appropriate to the character of theesers
accompaniment on musical percussion instruments for

Rildren. The set of musical percussion instrumefts
children, provided by the general education schaifls
Bulgaria, includes maracas, a small drum, smalltais) a
tambourine, a triangle and other instruments. Tittée |
“composers” are directed to choose percussionumsnts
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with a softer sound, because the nature sceneatedre
through verses is more elegiac and the sharp tenlvoaild
contradict its character (i.e. they are guidedind find use
the emotional shades of timbres). Speaking out tbadext
needs to be done in quieter dynamics and a sl@ngpd so
it is closer to the emotional sense of the task depict a

theme”. While the last version of the previous task
collective — a group of students performs the txthe
theme, another group plays the accompaniment of the
distich-theme, a third group reads out the verpésades, a
fourth group “accompanies” their declamation, eoewy

being free to suggest a suitable rhythm for the

quiet autumn picture, marked by despondency. Thian maaccompaniment, the new task is performed indiviguay
theme is always presented with the same accompahimeeach pupil, who, on the basis of the already undeds

while in the episodes — the other verses — weaaang for
a way to diversify the action — accompaniment wigw in
timbre percussion instruments, with a new, moreidified
rhythm, with small changes in the tempo of speaking the
dynamics, after which the main character of these®gr
chosen for theme, returns. In this case, the irddion of the
structure of the musical piece is being appliedaonew
“tissue”. One of the aims of this change is to hdip
students acquire the ability of using creativelg tiewly
perceived information, to apply the just learnt Wiexge in
new circumstances (on a new material for work sesY.

The second aim is to make the suggestion that eagry
(in this case, poetry and music) affects the ematiovorld
of people with its contents and the form of itsqarcts; that
the means of expression are similar — for exampdetalk of
rhythm in music, poetry, architecture, dance,the.impact
of different arts is uniform, what changes is athlg specific
material.

According to |. Roset, one of the forms of creative

thinking is “anaxiomatization” guaxcromaruzarms’) [4] —
ignoring some of the elements of the term of a,tadlich
would have no solution if the formulated conditioase
followed strictly, in order to reach a solution.€érbhanging
of the work “tissue” — in this case, of music (armabstract

art, with a language of expression that is harder t
comprehend, and from there for some students dsit a

provides “insufficient information” to execute algton)
with poetry (a more accessible, more concrete) lzas
exactly this function — to find matter, with whigtwould be
easier to work — in this case, distiches — to apipy new
information to it (still during the process of appension).
The above-discussed task actually is used to peoad
template, a model of guiding mental operations,cithe
students can follow. The long-term aim of taske likis one
is to train creative thinking in the students.

The schema of the Rondo form, its version with \tife
students have been introduced to in the clagsB A C A”
[2, p. 16] is presented not only clearly, but ie thay and
with the markings, used by musicologists, i.e.
information is presented simultaneously in an asibésand
strictly professional manner.

The next exercise illustrates the taught infornmatibout
the specific musical construction by visual mealRsur
images are provided, again on the subject of autdrhis
time the students have to arrange the indicatetbghaphs
in such a way as to create a “Rondo” structureyTtezd to
decide which picture will be repeated when buildihg

information, creates their own structure.
A creative way is found for the knowledge, acquired

through the above-discussed schema, to be conalidad

at the same time for the possibility the diversifyithe
Rondo form by adding new episodes (in this caseingle,
third episode) to be explained. This is done asstbdents
are required to arrange the four images printegpage 17
(Figure 1) so that they form a “Rondo” structure.

ECEH
3nartHa, 31aTHa eceH!
Mot ThkHa necen!
[To¥iHuTe NTHIM OTINTAT HA IOT.
Bes3 TsixHaTa mecen caMOTHH cMe TyK!
B 3naructo u oxpa mecTpee ropara,
Kar ChJI3H C€ POHAT M KalAT JIMCTATA... T
OGnary 3a6ys1Bar 3/1aTeH CITLHYEB JIHK. it
Ha Bpanu u CBpaky ce 4yBa Ipe3ras BHK.

¥ 3. Kak me HOJIPEINTE CHUMKHUTE
B POHJI0 (popma?

Figure 1. The pictures that have to be arranged to createRorfdo”
structure

The students have to do this on the figure, locatedkr
the four images (Figure 2). Even at the initialdam the
figure of this exercise, the students find thatythave to

thérange the numbers of the four pictures in thesseircles,

I.e. some of the pictures will have to be repeated.

Ne Ne Ne Ne Ne Ne Ne

Figure 2. The circles where the numbers of pictures havetplaced
The second step requires determining which imagfdevi

repeated, i.e. will be the “theme”. It has to ceetite most
prominent conflict with the other three images atdhe

Rondo (i.e. which of the images most pronouncedlgame time to unite them semantically. Such pictite 1 —

contrasts with the other three), to fulfill theeaf a “main

with a different color scheme (the bright orangevails), it
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depicts a fruit (nature mort), and not a landscape,

Variations” by W. A. Mozart, its development is dedl,

character of the photograph — amber orange grapes i listening again to the work. The definition of thmusical

woven basket, with distinct glares, which suggdmstght
light, is associated with bountiful fertility, abd@ance, while

structure “Theme with variations”, as before, & tRondo”
form, is given after several characteristic feaguoé the

the other three photographs have a more subduexdt cotycle being heard have been found, i.e. we armvéhe

scheme. Additionally, the dry branches (picture Nof2
Figure 1), the fallen leaves (N 3) and the flyirfiigoards (N 4)
invoke pessimism. Even the thin frame of photognsphis
in a warm color, as opposed to the frames of therahree
images. Placing N 1 in the first, third, fifth atite seventh
circle, and N 3, for example, as the closest ief@theme —
on the second place, N 4 — on the fourth, and th&most
pessimistic one — on the sixth place, the studevils
achieve a figure, which clearly illustrate a diéfat, more
expanded variety of the form “Rondo” — with thrggsedes.
This is a way to consolidate again the most charestic
feature of the Rondo structure — the main themebedreard
in the beginning, the end of the work and aftehezmisode
(regardless of the number of episodes).

contents of the definition again by observation and
summarization of the newly acquired practical eiguare.
The brief analysis of the theme shows that it sswadm, in

a moderate tempo and dynamics, with a more modest

accompaniment. It is explained that in the Variatiorms
the more “schematic” view of the theme provides enor
opportunities for future varying — the changeshia inelody
(for example new ornaments), in register, in rhythim
accompaniment. Through the appropriate questionthéy
pedagogue, the students find also that variationpse
distinctly different character leads to a contrastthe
development. After illustrating and defining thesexsce of
the taught information — the musical form Themehwit
variations, the students receive also a creatig& tato

Additional information to the lesson theme “Rondo”,compose variations, on a new, rhythmically simedfi

included in the section “Yet something else” (sadditional
information for students with greater interesthie musical

musical theme, by changing the meter in such aseayat
every subsequent variation represents a new Balgdoik

art is offered with each lesson) connects the malisicdance. The theme is intonationally close to a Bridgafolk

structure, which has been just explained, with lagotype
of art — dance. It is explained by the followingtte‘The
name “Rondo” (from the Frenatond — circle) is derived
from the old French dance Rondo. When the main dyelo
theme — is sounding, the dancers dance in a cantbwhen
the new melodies — episodes — appear — they damzers.”
(,Hasanmero ,ponmo” (OoT GpeHCKH pond — Kpbr)
MPOM3IIM3a OT CTapwHHHA (PpEeHCKW TaHi poHmo. Koraro
IpO3By4YaBa OCHOBHATa MEJIOAUA TEMa, TAHLLOPUTE UIPAST
B KpPbI, a IPU MOodBara Ha HOBHUTC MCJIOAUM CIIU30AU —
TaHimyBar mo asoiiku.”) [2, p. 16] The information is

melody. This allows the metric variations to sowslthe
most popular Bulgarian folk dances, for exampleariation
% (“Paidushko Horo”), Il variation %5 (“Rachenitza”), IlI
variaton — % (“Daichkovo Horo”). The creative
participation of the students, however, does ndtwith this,
it continues, as the performance of each pupil, whe
suggested a variation of the theme in the desiyethbm
meter, is joined in by the other participants, vdwmnpose
and perform an accompaniment to this variation wit&
percussion musical instruments for children. Aftie
suggestions for variations of the melody are cotaplthe

presented in such a way that through it not onlg thwhole “work” of the schoolchildren is performed hithe

imagination of the students is being provoked tiyse the
different figures, formed by the dancers, but also,the
basis of these images, to again underline the cwitrast,
characteristic to the Rondo form — the one betwé®n
theme and the episodes.

4. Introducing the Musical Form
"Theme with Variations"

Even more flexible pedagogical approaches are aiffer
when introducing the musical structure “Theme with

variations”. At first, several basic explanatiome provided
— “Remember well the theme. This will help you diser
that in its subsequent sections the musical piensists of a
repetition of the theme, but with changes. The ffiedli
repetitions are variations of the theme3dgomuere no6pe
TeMara. ToBa 1€ BU IIOMOTHE 1Ta OTKPUETEC, Y€ IMO-HATATHK
IIPOU3BECACHUECTO MPCACTABIABA IOBTOPCHUEC HA TEMATA, HO C
n3MeHeHus. M3MeHeHuTe IIOBTOPCHUA Ca Bapualunu Ha
temara”) [2, p. 30]. After the explanations and afterrigag

composed rhythmic accompaniments — a colorful tiana
structure of Bulgarian folk dances.

Since the schematic representation of the musarah f
“Theme with variations”, which is used in musicojpgs
rather simplified and does not allow illustratirfigpoe of the
essential characteristics of the musical struatiiseussed —
the diversity of changes, the schemal a2 a3 a4”, etc. has
been skipped. In its place, a sequence of imageisisof
flowers appears in the textbook:

Theme

the main theme of the musical example — “Theme with
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Variation 5

Figure 3. Explaining the Variation musical form through pusedully
changed images

On the first image, which represents the themef|dreer
is violet in color, depicted without green leavesl @n a
white background. This illustrates the simplifidd¢conic
character of the theme, which gives an opportuffity
further development and changes. As in the Vamatio
musical form, so in the flower “scheme”, the imagsich
represents the first variation is the most similarthe
“theme”. The change involves only the backgrounticiv
now is a blue sky with three white clouds. On thextn
“variation”, a greater enrichment of the main imé&gshown
— two green leaves are added, while the cloudshen t
background are significantly more detailed. Thertiou
image — “third variation” — introduces a tangibleaage in
the character — on the front plane, a new, darkeergleaf
has been added, the highest petals of the bloonmase
white, and the clouds on the background — yellod dark
grey, lit from below; this adds a more dramatic relater.
This way of visualization illustrates the two tyaic
directions of varying — enrichment and change iarabter.
The next picture — “fourth variation” shows thesiim yellow.
Through it, another characteristic trait of theqasses in the
frame of the Variation structure is shown — a hlunt
substantial change to the theme. Yet another pedsite of
varying is presented on the last “fifth variatioi®ince the
flower on this image is again yellow, i.e. it is o
reminiscent of the previous “variation”, than oéttheme, in
this way the possibility of varying the previousiation in a
Variation cycle is being illustrated. On this imagefurther
darkening of the sky is shown — to orange and dmaly
(which indicates a further change in characterg, b@hind
the bloom, three more green leaves appear, i.ehanent is
present. From this comment it is clear that an dppiy
has been found to show in a comprehensive, elesyaoht
pleasant way not only the main types of approaaifes
varying (enrichment and change), but also another
especially important semantic feature of the stmect
“Theme with variations” — that the developmenttof tvork
represents something of a “study” of the main imagieeme
— placing it in different conditions, taking awaycertain
one of its characteristics, replacing it with armsthuntil,
through these trials, the basic, invariant, esabmtf the
image is found and distinguished (it's not a cailecice that
many variation cycles end with a literal repetitioh the
theme, the way it appeared when it was initiallgria.

The creative participation of the students whemnlieg

the some means of expression in music allows:

* Activeness in understanding the new knowledge;

* Learning the information through various means of
illustration — tonal, verbal and visual;

* Multi-aspect apprehension of the information thrioug
varied methods;

* Fully experiencing the emotional impact of the new
means of expression with its specific meaning il th
musical work of art;

e Facilitating memorization, because the
information is in the position of object of the iaitl;

* Expanding the basis of musical auditory experience,

new
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which will be used when perceiving new works;
* Enhancing the emotional response of the perceifver structure is realized and understood and its emakio

the musical work;
¢ Stimulating the individual need of the person tpress

When a musical work of art is fully perceived, iits

content is faithfully reflected in the mind of thstener, this
perception is added to their auditory experienad,pghich

their creativity when presenting and applying thean its turn influences each new perception. Whemd@@mns

knowledge learnt.

5. Conclusions
1.

have been created for the expression of creatiinty

perceiving, comprehending and applying the received

information, this not only facilitates its understing and

long-term memorization, but, by means of incitimgthe
The definitions in the textbook are not providedperson their need of creativity and self-expresdieads to a
without effort required, but are reached throughpositive attitude towards the very activity of pgption, this

observation.

This gives place for a certainattitude being transferred also to the object f dativity —

discovering even in the most basic of the thre¢he sounding music.

musical activities — perception of music.

The exercises, accompanying and facilitating the

comprehension of the information being taughtReferences

are focused on: stimulating creativity through
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information functions; creating a new product;
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theme of the lesson; it facilitates in depth[3]
understanding of the character of the music being
heard in the specific class session through th
emotional impact of the images; it provides
creative methods of encoding the information,
which the students can use as a model in their
future work.
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