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Abstract: Primary education should include assessment systems because they provide information about student achievement 

and indicate areas for development. Different primary education assessment systems are used in Mali and China. Mali attaches 

great importance to teacher evaluation, while China attaches great importance to standardized tests. This study compares and 

contrasts primary school assessment systems in Mali and China. It identifies their advantages and disadvantages and makes 

suggestions for improvement for each country. According to research, both methods have their major disadvantages as well as 

their advantages. While China's test-based approach may discourage creativity and critical thinking, Mali's teacher-led approach 

can lead to subjective and biased judgments. The study suggests that China should use more accurate assessment techniques to 

combat its reliance on final exams. In addition, Mali should adopt a more structured approach to teacher assessment, combining 

standardized tests and independent assessment. Mali has largely relied on end-of-year tests to assess pupils' knowledge and skills. 

However, this system has been criticized for its reliance on rote memorization and lack of emphasis on critical thinking and 

problem-solving ability. China, on the other hand, has adopted a complete evaluation system that integrates formative and 

summative evaluations, such as classroom observations, continuous assessments, and national tests. This approach seeks to 

assess not just students' academic achievements but also their personal traits, social abilities, and moral development. Based on 

the comparative research, it is suggested that Mali implement a hybrid evaluation system modelled after China's. This would 

entail adding more formative assessment approaches, such as continuous assessment, teacher observations, and project-based 

evaluations, throughout the academic year. Mali can better respond to its students' different learning requirements and support the 

development of critical thinking and problem-solving skills by adopting a more holistic approach. Furthermore, incorporating 

qualitative evaluation methodologies can provide a more complete knowledge of kids' entire development, including social and 

emotional well-being. Finally, this study emphasizes the significance of taking context into account while developing primary 

school evaluation systems. By learning from China's successful method, Mali may improve its primary school evaluation system 

to meet the changing demands of its pupils and nurture well-rounded persons ready for the challenges of the twenty-first century. 
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1. Introduction 

The foundation of students' success is their primary 

education. Primary education should include assessment 

systems as they provide information about student 

achievement and indicate areas for development. Mali and 

China are two good examples of how the world's primary 

education system has been evaluated using different methods. 

While China's assessment strategy relies on standardized tests, 

Mali's system relies heavily on teacher assessment. This essay 

compares and contrasts school assessment systems in Mali 

and China. It identifies their advantages and disadvantages 

and makes suggestions for improvement for each country. 

Mali, a country in West Africa, has a low literacy rate, with 

only 26% of the adult population knowing English. Teachers 

in Mali often oversee the primary school assessment system, 
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which assesses students' progress through classroom 

observations, homework and oral exams. These tests decide if 

a student moves to the next level or repeats that year. 

Although there is little standardization and assessment is 

subjective, the Department of Education provides guidelines 

for assessment. [1] 

2. Methodology 

This article is based on the information gathered from my 

own perception after reading many books and articles by 

famous journalists and my speculations after carefully 

examining my feelings. opinions and thoughts of various 

scholars, gathered from other websites. store to represent. 

Accordingly, facts gathered from the press and various 

sources on the Internet speak for themselves. To achieve the 

objectives of the survey, both pieces of information were 

deliberately evaluated and methodically evaluated. As a result, 

the consequences were interestingly introduced. Analysts are 

drawn to scholarly books, diaries, and websites that have a 

broad basis of use and are properly documented. 

2.1. Result and Discussion 

The research on primary education assessment systems in 

Mali and China aims to examine and interpret the findings in 

reference to the research problem's current knowledge. It 

strives to shine light on any new insights or understanding 

gained from the study and illustrate the relevance of the data 

obtained. The primary school assessment systems in Mali and 

China were compared in this study to determine their 

effectiveness in assessing student learning results. The 

comparative research shows that each system had distinct 

traits and strengths. Mali's mostly summative evaluation 

approach was found in favor of rote learning and lay little 

focus on critical thinking and problem-solving skills. This 

study supports earlier research on the limitations of 

summative examinations in encouraging holistic student 

development. 

China's complete evaluation system, which incorporates 

formative and summative exams, on the other hand, was 

noted to provide a more holistic assessment of students. This 

finding is consistent with prior studies highlighting the 

benefits of combining several assessment methods to examine 

various areas of student learning and growth. 

The discussion part delves deeper into the implications of 

these findings, emphasizing the need for Mali to adopt a 

blended evaluation strategy inspired by China's model, which 

includes incorporating formative assessment methods 

throughout the academic year, allowing for a more 

comprehensive understanding of students' progress and 

enhanced dining to their diverse learning needs. Furthermore, 

the discussion part investigates the potential impact of such an 

approach on encouraging critical thinking, problem-solving 

ability, and overall student development. It highlights the 

importance of qualitative evaluation methods in assessing 

students' social and emotional well-being, which is an area 

that is sometimes disregarded in standard evaluation systems. 

The "Results and Discussion" section, which provides a 

deeper understanding of the research's implications and 

insights into potential strategies that can be applied to 

improve primary education evaluation systems, overall helps 

to close the knowledge gap between the findings and what is 

already known. 

2.2. Strengths 

The teacher-led assessment method used in Mali is flexible 

and can be adapted to local circumstances. Real-time student 

feedback allows teachers to tailor instruction to their needs. 

To ensure that assessments are culturally sensitive, teachers 

may also consider students' linguistic and cultural 

backgrounds. However, Mali's rating system has serious 

shortcomings. Assessment can be influenced by teacher 

biases and personal beliefs, as they are subjective. Some 

students may be unfairly punished, while others may receive 

higher grades from teachers who like or have relationships 

with them. In addition, due to the lack of standardization, 

assessments can vary significantly between schools. [2] This 

leads to a lack of uniformity in the quality of education across 

the country. China's Primary Education Evaluation System: 

With a population of more than 1.4 billion, China is a country 

in East Asia. The National College Entrance Examination 

(NCEE), which is the most comprehensive assessment exam, 

is the foundation of China's primary education assessment 

system. High school students take the NCEE, an important 

test that determines whether they qualify for college 

admission. Students' NCEE scores are highly valued in 

determining their future employment opportunities. China's 

Primary Education Evaluation System: With a population of 

over 1.4 billion, China is a country in East Asia. The National 

College Entrance Examination (NCEE), which is the most 

important assessment exam, is the foundation of China's 

primary education assessment system. High school students 

take the NCEE, an important test that determines whether they 

qualify for college admission. Students' NCEE scores are 

highly valued in determining their future employment 

opportunities. [3] 

2.3. Process Assessment 

Includes process assessment techniques that allow teachers 

to provide feedback to students and modify their teaching 

methods as needed. Quizzes, assignments and peer 

assessments are just a few examples of process assessment. 

Live assessment encourages critical thinking and creativity, 

reduces summative testing, and helps students identify areas 

for development. Teacher Training: Teacher training creates 

and administers authentic, reliable, and curriculum-aligned 

assessments. Training should also include how to analyze, 

interpret, and use assessment data to guide instructional 

decisions. Tests assess student learning and provide feedback. 

Using technology to improve assessment. [4] Assessments 

can be administered and given electronically, and assessment 

data can be analyzed to measure student development. 

Additionally, it can be used to provide students with 
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personalized support and feedback. Culturally Sensitive: 

Ensure testing is responsive to student diversity and culturally 

sensitive. For the assessment to be fair and reasonable, the 

student's language, culture, and background must be 

considered. In summary, strengthening the primary school 

assessment system requires a comprehensive strategy that 

takes into account all relevant elements of the assessment 

process. An effective assessment system must include 

standardization, process assessment, teacher preparation, 

technology, and cultural sensitivity. These techniques can be 

used to improve student achievement and provide accurate 

and reliable assessments of student learning in elementary 

education assessment systems. [5] 

2.4. Innovating Your Efforts Strengths 

China's assessment system, based on standardized tests, is 

objective and open. Assessment is conducted fairly and 

consistently by comparing student performance to a 

predetermined standard. Standardized tests also give officials 

the ability to track student performance across the country, 

allowing them to see trends and use resources sensibly. 

However, China's pricing system has some significant flaws. 

An emphasis on standardized tests can prevent children from 

becoming creative and critical thinkers, as they may be more 

interested in memorizing facts than honing their 

problem-solving skills. solve your problem. NCEE's high 

stakes can also stress students, leading to anxiety and mental 

health problems. [6] 

2.5. Program for Ensuring Quality Education 

The main goal of this application is to "Strengthen [Mali 

Rising Foundation's] schools' academic efforts to supply real 

effects for Mali's children's futures." Mali Rising, according 

to the company's website, provides "annual teacher training 

and peer organization support, textbooks and other learning 

tools, fitness and hygiene education, and much more" to 

ensure that students receive a good education. From this 

project came the Girls Project, another application. In order to 

increase the number of women who enroll in college, keep 

them there, and help them learn skills and information that 

will improve their lives, this pilot program is in operation. 

This issue is crucial because just 23% of women attend 

secondary school, compared to 55% of women who attend top 

universities. [7] 

The main goal of the Inspiration Program is to support 

college students who hope to continue their education past the 

ninth grade. Mali Rising focuses on pupils in middle schools, 

but it wants students to keep moving forward with their 

education. The Inspiration Program is a type of programming 

that informs college students about the cost of attending 

school and provides scholarships to help deserving 

individuals continue their high school or vocational 

education. 

In the years since the Mali Rising Foundation was 

established, more than 13,000 children have been given 

access to a high-quality education, a number that will likely 

only increase as the organization works with more villages 

and children. The Mali Rising Foundation is essential in 

ensuring that everyone has access to education, which 

benefits not only individual students but also entire 

communities. [8] 

2.6. Mali's Education Crisis 

Mali is one of the least literate countries in the world as of 

2018, with a 35% average literacy rate among adults aged 15 

and older. Furthermore, the number one college's gross 

enrolment ratio is 75%, but for college students engaged in 

secondary education, that percentage falls to 41%. The fact 

that more adult males than females are enrolled in college 

using a common percentage is excellent. Compared to adult 

males, who made up more than 631,000 of the female dropout 

population in 2018 was over 711,000. These figures are most 

definitely rising; in the previous year, Mali reported that there 

were roughly 465,000 male and 566,000 female students who 

had dropped out of college. [9] 

There are many factors that contribute to the lack of 

available education in Mali, including "family poverty, child 

labor, child marriage, lack of confidence and a loss of 

faculties near children's homes." Another factor is the 

departure of qualified teachers. Additionally, parents are far 

less motivated to send their children to school when the 

quality of the education is poor. Mali anticipated in 2010 that 

35% of its first-graders might no longer be able to meet the 

requirements for secondary education. Even so, private 

secondary education and vocational training can cost up to 

$500 annually, which equates to over half of Mali's average 

annual income in 2022 ($1,260). [10] 

The lack of education in Mali is caused by a variety of 

causes, such as "family poverty, child labor, child marriage, 

lack of self-confidence, and loss of skills near orphanages." 

Another issue is the departure of qualified instructors. 

Additionally, parents are far less likely to send their kids to 

teachers if the education they receive is of poor quality. Mali 

foresaw that 35% of her offspring—who together make up the 

top faculty—might no longer be able to complete secondary 

school requirements in 2010. Even yet, the cost of a private 

secondary school education and vocational training can reach 

$500 USD annually, which is roughly half of Mali's expected 

US$1,260 USD annual profit in 2022. Africans today deal 

with a variety of social, economic, and political issues. The 

most pressing ones, it seems, are political flimsiness, need, 

and unemployment. Most are unemployed, underemployed, 

or both. When it comes to the pay they receive, there are 

significant changes and differences amongst people. [11-15] 

3. Conclusion 

In summary, the primary school assessment systems of 

Mali and China have both advantages and disadvantages. 

Mali's teacher-led approach is adaptable and culturally 

sensitive, but biased and prone to subjective judgment. On the 

other hand, the standardized test-based approach used in 

China is objective and transparent, but it can hinder creativity 
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and critical thinking and put pressure on children. Both 

countries must implement innovative tactics to address these 

shortcomings. To encourage standardization and reduce bias, 

Mali could benefit from a larger structure in teacher 

assessment, including standardized tests and independent 

assessments. In the meantime, China should implement more 

formal assessment techniques to combat its reliance on final 

exams. It should also develop a more comprehensive 

assessment framework that fosters innovation and critical 

thinking. Overall, the success of the primary education 

assessment system depends on striking the right balance 

between flexibility and standardization, objectivity and 

subjectivity, creativity and accountability.. Mali and China 

have distinct challenges and their strategies need to be tailored 

to their particular context. By adopting these strategies, both 

countries can improve their primary education assessment 

systems and help students reach their full potential. In general, 

striking the right balance between adaptability and 

standardization, objectivity and subjectivity, innovation and 

accountability is essential for the success of an educational 

evaluation system. primary education. Both Mali and China 

have specific challenges, so the approaches they use must be 

tailored to their particular situations. Both countries can 

improve their primary education assessment systems and help 

students reach their full potential by implementing these 

strategies. 
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