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Abstract: English blog writing, a newly-applied communicatiwethod based on the Internet provides a suitaide a
practical platform to remedy the traditional EFLn(fish as a Foreign Language) writing teachingsTgaper tends to
illustrate the importance and necessity of Engdbisty writing by presenting the practical stages egqbrting a case study

with non-English majors in a Chinese university.
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1. Introduction

The Oxford English Dictionary Online defines theuno

blogging interface, template and so on. All thebeva

blog as ‘a frequently updated web site consistifg omake it a very efficient tool for teaching Englighiting to

personal observations, excerpts from other sourets,
typically run by a single person,
hyperlinks to other sites; an online journal orrgialt has

become one of the most popular ways of communicatio

(e.g. e-mail lists, BBS--bulletin board system, ehniet
forum etc.) through the Internet owing to its adeaes
since Justin Hall began his personal blogging 941 9vho
is generally recognized as one of the earlier doggrirst,
it is simple in manipulating. As long as one hasess to
the Internet and can navigate a website, s/heeagisater for
a blog account to own his or her “territory”. Sedoiit is
well-structured  in framework. The  posts
well-categorized according to time, topics or soatker
items. Bloggers can arrange them as they like, cislhe
they can hide those private information or anythimgy do
not want to show in public. Third, it is constartipdating
in contents. To keep pace with the high rate afrimiation
transmission, bloggers are usually motivated tcatgtheir
posts to sustain others’ attention on their bldgairth, it is
open and interactive. Blog is not a one-way infdrara
delivery system, but provides multidimensional iatgive
information for bloggers to learn the opinions deedback
from others and spark new ideas through collisiohs
different views. Last but not least, it is a gooaywo show
individual characters.
themselves whether in terms of contents or degigh 8s

foreign language students.

and usually with

2. Theoretical Background

Social constructivism suggests that learning isaetive
process where learners devote to dicovering piegip
concepts and facts for themselves with instruchaotgng as
facilitators but not teachers (Jones & Brader-Ara02). It
is strongly recommended that learners should liesarsocial
context to share each other's views, which is dalle
collaborative elaboration (Godwin-Jones, 2003). ist

areeffective for learners to collaborate in tasks disdussions to

achieve a shared understanding of the truth in saspect
regardless of different background and skills (udind
Jonassen 1992). Moreover, motivation is anotheciairu
assumption for learners according to social cooswiam.
According to Glasersfeld (1989), sustaining motomtto
learn is strongly dependent on the learner’s cenfié in his
or her potential for learning. Based on these ihspEnglish
blog writing seems to meet all the principles sbcia
constructivism requires. As blog has become inanghs
commonplace in recent years, researchers and edsibatve
begun drawing attention to its role in languagenieg and
teaching. Although there is relatively little resgaon blog

Bloggers are free to expressse in EFL writing teaching, researches on blodgiafect

on learner autonomy, increasing writing fluencydls a
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place for completing writing assignments, postirigss
materials and as a way to open communication viithders
outside classroom tend to indicate that Englishy bioiting
appears to be an ideal way in the teaching of Elgliriting
to foreign language learners (Johnson, 2004; Pink2@05;
Ward, 2004; Wu, 2005 as cited in Zhang, 2009)

3. Six Reasons why English Blog
Writing may Help EFL Writing
Teaching

There are numerous reasons for using blogs in édaca
(Stanley, 2005; Godwin-Jones, 2006).
author’'s own teaching experiences, six main reasdmns
English blog writing may help EFL writing teachimgll be
summarized as follows:

3.1. Dynamic and Rich Learning Environment

Based on tr@e

English Blog Writing---An Effective Wain College EFL Writing Teaching

encouraged to evaluate each other on what they apdd
write. Therefore, it is possible for them to impeoknglish

writing skills when encountering new ideas through
interaction with other students with critical thing.

3.4. Facilitating Meaningful Learning for Students

As foreign language learners, the practical ainteton
English is to use it freely in real communicatiémreal life,
it is not very common for students to have chancks
talking with English native speakers. However, stid
can explore different blogs, links to learn moreowthb
different cultures, nations and people who commairic
with them through blogs, which may inspire themg#in
tter understanding of the English language andulture
and improve their writing as well.

3.5. Students’ Effective Reflection Tool

Reflective learning and thinking, originally defthdoy
Dewey (1933), is purposeful learning and thinkiagyard a

Unlike conventional classroom teaching, blogs cen bgoal, which enables students to integrate new icets

used as on-line personal journals for studentschiera and

prior knowledge to learn through reflection. Englisliog

students can upload any useful teaching and le@mititing make it possible for students to post thieieas,

materials and links they filter to blogs to sharghweach
other, which can provide rich writing materials &udents
to improve their writing efficiency. Furthermordjyrough
the Internet, it is possible for students to comitaie with
many more native speakers in writing than before.

3.2. A Good Way to Motivate Students’ Writing

On one hand, compared with writing in the pape
softwares of word processing are more likely tophel
students modify spelling and grammar errors which a

usually huge obstacles for foreign language learteface.
Students can free themselves from the anxiety tftgn
have when writing in the paper, which might stintela
their writing desire; on the other hand, by publighposts

opinions, commentaries, and reflections. Throudlecgon,
they are likely to know their defects and shortaugsi and
try to improve themselves in writing.

3.6. High Efficiency of Teachers’ Feedback

Due to time constraints in class, teachers usdailyto
spend sufficient time on giving feedback on indiad

'student's writing. English blog writing can solvéis

problem. Teachers may give timely feedbacks onestisdi
posts and students can also discuss with teachdheyi

have any questions about feedbacks, through whilirie

of communication between teachers and studentsstagy
open.

on the Internet, students may have more readens tha

teachers,
responsibility as students. Therefore, they maynime
thoughtful and introspective in terms of contemtucture
and wording while writing. And this also gives stutls an
explicit purpose for English writing when they kndhey
are interacting with an authentic audience.

3.3. Teacher-Student and Student-Student Interaatio

Through English blog writing,
comments on students’ posts, select good artictes
demonstrate in class and get to know more abodests,

which may promote the emotion between teachers a
students and help teachers teach in accordance witfh

students’ individual aptitude. Since time is usydilnited
in class, it will definitely solve the problems ased by
lacking teacher-student face-to-face
Likewise, students can develop their ability oftical
thinking when they are engaged in collaborativeriigy
through their interactions with others. Students aften

teachers can give

which can encourage their ownership arf Five Stepsto I ntegrate English Blog

Writing with EFL Writing Teaching

According to Campbell (2004), three types of blogse
been described for use in English writing clasg titor
blog, the learner blog, and the class blog. A titimg is
created and monitored by the teacher to providdy dai
reading practice, course or syllabus informatiossigned
tasks and so on for students. It can also seragesource of
finks for self-study. Students run learner blog&thes
individually or as a small collaborative group, alinican be

Aiged as a platform to express themselves througd fr

iting and also a forum in which they discuss itheiiting.
The class blog is run by the entire class andagdsult of
the collaborative effort of the whole class. It cenused for

communicatiorPosting messages, images, and links related tsrolas

discussion topics in English. Class blogs can s¢sue as a
virtual space for an international classroom lamggua
exchange.
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4.1. Step 1) Preparation Stage

At the first stage, the teacher creates a tutog leod
students create their learner blogs respectively. then the
teacher can create a class blog or nominate arsttaldo so.
The teacher can set up blog groups according tests’
different levels of English writing. The teachenassign a
writing task per week or ten days according to ¢hére
writing teaching plan of one semester, offeringevaht
writing materials, background information, usefiks of
writing tips, such as
http://www.freelancermagazine.com/ten-practicas-tipr-
writing-in-english/ etc. Students can also seamriing
information by themselves and post it to blogshtare with
their peers before writing. They may be encouragesrite
whatever they like initially, to write for themsels and to
record their life bit by bit in order to develogethinterest in
English writing. Gradually the teacher can assmpids or
provide several topics for them to choose in acancd with
the teaching plan.

4.2. Step 2) Drafting Stage

Students begin brainstorming on the topic (decidgd
students themselves or assigned by the teached,
exchange ideas about contents and structure befitieg.
The teacher can participate in discussion to giomes
instructions and monitor students’ whole writingopess
using RSS (RDF Site Summary ) to solve studentdllems
in time as well. Students start drafting with thelphof
word-processing softwares and post their writingstteeir
blogs after modifying by themselves making full wéehe
relevant information provided by the teacher ooinfation
searched by themselves through useful links.

4.3. Step 3) Evaluation Stage

At this stage, students are required to evaluath ea

other’s works according to the criteria postedHmy teacher
in class blog. Before evaluation, the teacher geeted to

inform students of some key aspects of commenting o

others’ writings, such as content, structure, cehee

grammar, vocabulary etc. Students may find theim ow

writing problems in the process of evaluating wostsl
exchanging ideas based on their careful readingcétidal
thinking. After students’ evaluation, the teacheowd post
his or her own comments or opinions on the bloglynfor

students’ modification. In particular, the teackhan assess

students’ evaluations, which may help students uatal
others’ works more objectively and effectively. Atitshally,
students can also express their different thougtbisut
evaluations from the teacher and their peers. Adsé
evaluations can be repeated in a cycle.

4.4. Step 4) Modifying Stage
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Likewise, this phase can also be cycling.
4.5. Step 5) Sorting Stage

At the final stage, some excellent works may bectet
by the teacher or recommended by collaborative ggda
be posted in the class blog in order to encouragset who
have done a good job. The teacher can organizéhell
students to appreciate good writings and shareingrit
feelings with the representatives, which may suostai
students’ writing enthusiasm. Usually, at the ericeach
semester, students are required to write about then
reflection on writing experiences in the whole seteeand
post to blogs to share with others.

5. TheApplication of Bloggingin
College EFL Writing Classes

5.1. Preliminary Survey of Blog Using in CTGU (Chén
Three Gorges University)

First of all, before the application of bloggingkmglish

writing class, a survey about the current situatddrthe
aily use of blogs among students was conductechass
been expected, as many as 32 (20%) students hare be
using blogs in their daily life with the main pusgm of
recording their life and making friends. Howeveone of
them has ever written in English in their blogs.

As far as the quantity of blog is concerned, thaulteis
quite disappointing. 18 (about 11%) students caggthat
they posted fewer than two articles and 6 (6%hefrt said
they only posted three to six articles every month.

5.2. Description before the Case Study

Before the main study, students were encouragestto
up their own blogs and invite their classmatesetd and
comment their postings in English. However, 93 (58%
students indicated that they hadn't invited theierfds or
lassmates to read their blogs. The main reasogsthey
didn’t invite their classmates to read their bl@ge as the
followings: a) ‘It's quite a shame to ask someoaedad
my blog since | don’t want to show my privacy thets’; b)

‘I am lack of self-confidence in my English writing) ‘I
don’t want others to comment my postings becausg dne
my personal things’ g. In general, all studentshis study
were familiar with the Internet. However, some bém
were not familiar with blogs. Since they had totiggrate
in blogging, they were encouraged to learn fromirthe
friends how to build their own blogs. In all, 138706)
students said that it was easy to create theirsblbgt
almost all managed to complete their tasks andddbhat
writing on blogs was interesting and fun (148; 93%pst
importantly, all of them suggested that writing blogs
should be a class requirement.

Students may modify their writings based on their gageq on the results above of the preliminary study

reflecion on the teacher’s and their peers’ eviadnatand
repost them to blogs which may receive repeateliatrans.

some kinds of stimulation methods were adopted. Hese
example, students would be given extra correspgndin



114 Qin LI:  English Blog Writing---An Effective Wain College EFL Writing Teaching

marks in terms of the number of people they invdad the 5.4. Pedagorgical Implications
guantity of comments they gained. , , .

The main study, which lasted for a semester (four AS discussed above, blogging appears to be antiediec
months), used blogs as computer-mediated toolngage 2nd intersting way for EFL college students to peacand
two classes of college non-English majors in CTGU i publish the|rwr|t.|ng.StL_Jdents_tend to benefmaﬂom_ itin
English writing course. Altogether there were 16@ents SUCh an interactive social environment, which mayivate

with varied writing levels, and who were prepariog the studer_1ts to improve th.eir writing and accomplishreno
National College English Test--Band Four, were Iaed reflection tasks. Most importantly, they can preetithe

in the study. All the participants were requiredamate !anguage using different skills, especially in gt in an
their personal English blogs so that they couldireach authentic learning environment to develop their

other’s views, share ideas and comment on theirspeei”dependem learning abilities. It has been suggestat it
postings. i for teachers to integrate online leagnin

is crucial
Specific writing tasks (compositions with the levafi €nvironments with pedagogy, such as blogging duthéo
Band Four, letters, chart description, news repor

significance of this activity type, which may indince
comments on the current events, and daily life ammus,

students’ various aspects.
etc.) were assigned every two weeks. All the pipdiats, )
divided into 16 groups with ten in each group werdd. Conclusion
requested to discuss an appropriate plan for eash i
their blogs, before they had the opportunity ofefae-face
discussion in class, to check the appropriatenedsgeglan
and reach an agreement on what they consideretette
one for each piece of writing. Following the dissios
classes (once every two weeks), the different tasbe
completed by the students on their personal blod,veere
edited (lexical and grammatical errors were checaad
corrected) by group members prior to being subuhittebe
assessed by the teacher.

In accordance with the theory of social construsiny
English blog writing serve EFL writing teaching am
effective way with the complete process of “collediing -
writing, thinking - sharing, appreciating - leargin Based
on the previous studies and the report of the sasty, the
paper summarizes the advantages of English blogngri
and its essential steps to integrate with EFL gelleriting
teaching. It is hoped that the present study wilido some
helpful enlightenments to English teachers.

This paper belongs to the project of youth fundCbfna
Three Gorges University (No. 2013A024) "The Inteiye
Study of ARCS Model of Motivation and College Esgli
Teaching ", and is a part of it.

5.3. Results and Discussion

The findings show that the overall attitude of shedents
towards the study was positive and that blogs werered
as a good way of communication among peers. It is

indicated that when using blogs students were tablerite
better (148; 93%) because they were more awarteafded References
to check grammar before posting (118; 74%), whilklie [1] Campbell, A. P. (2004 . Using Live Journal for

Authentic Communication in EFL Classes. The Intérne

mainly to the fact that they realized that whertiwg online,
TESL Journal, 10(9), 64-68.

the Web site is open for everyone to read, and &y more
attention to the lexical and grammatical points.rétwer, it

[2] Dewey, J. (1933). How We Think. New York: D. C.

is also shown that when writing blogs, they couldtev Heath.
effectively (156; 98%) and thoughtfully (132; 83%).
Hence, students have been encouraged to becor[g’é Duffy, ~T.M. & Jonassen, D. (eds), (1992),

Constructivism and the technology of instruction: A
conversation. Hillsdale NJ: Lawrence Erlbaum
Associates.

independent learners in the process of bloggingis It
imperative that the specific writing environmenstmayed
a vital role in improving their writing which caneb

observed clearly in their writing progress maintyterms [4] Clasersfeld, E. (1989 . Cognition, Construction of

: Knowledge, and Teaching. Synthese, 80(1), 121-140.
of vocabulary richness, sentence coherence, graranr
rhetorical devices. In addition, the feedback freheir [5] Godwin-Jones, B. (2003). Blogs and Wikis:
peers appear to be very helpful and motivationd2 (89%) Environments for On-line Collaboration. Language

students claimed that they would like to reflect what
they wrote and what they planned to write next. [6]
However, the collaborative skills could be develbpe

more (137; 87% agree with it) in the face-to-falzssroom
discussion than writing and interacting throughgdgiog.
Thus, it is suggested that a blended learning psce[7]
integrating blogging with classroom writing teadinan

be regarded useful and helpful for students in seoh
enhancing their collaborative skills.
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