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Abstract: Art has always fascinated humans and the way people experience its beauty is different in different cultures. 

Children acquire the language of art through a richness of creative visual content. This makes training children to understand 

and experience art at a young age becoming important. The objective of the present study is to investigate how boys and girls 

from different geographical backgrounds (cultural values, social practices, life styles, discursive and material expressions, 

artefacts, human relationships, etc) appreciate art. The quantitative study explores how boys and girls respond to artworks from 

different artistic genres. Sixty children studying in grade IX participated in the study. The sample included thirty boys and 

thirty girls from rural and urban backgrounds, and they are in the age group of 13-15 years. The schools are situated in and 

around Hyderabad city, South India. Children’s expressions of art appreciation are elicited by showing images of nine famous 

artworks from Western, Middle Eastern and Oriental paintings depicting landscapes. The artworks belonged to 

representational, semi-representational and abstract genres and are shown randomly to children to obtain their responses. The 

results of the study showed differences in the appreciation of the three genres of artworks by gender, but no statistically 

significant differences were observed in the appreciation of representational and semi-representational artworks by boys and 

girls. On the other hand, there exists a statistically significant difference in the appreciation of abstract artworks by boys and 

girls. The analysis of appreciation of three genres of artworks with respect to geographical background of children shows 

statistically significant differences among rural and urban children. The findings of this study can be used by teachers and 

teacher educators in the designing the right kind of learning experiences in schools. 
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1. Introduction 

Art has always fascinated humans and the way people 

experience its beauty is different in different cultures. 

Jacobsen [1] suggested that cultural differences may be one 

reason why some things are considered beautiful while others 

not. Research suggests that there exist cultural variations in 

artistic expressions by Western and East Asian countries [2]. 

Kardum, Kuscevic, & Brajcic, [3] in one of their celebrated 

work says “Knowing, understanding, and using the language 

of visual arts is a key component of visual literacy, and it 

functions as a vital factor in understanding the world and 

culture in the 21
st
 century” 

Children acquire the language of art through a richness of 

creative visual content. This makes training children to 

understand and experience art at a young age becoming 

important. Art education inside and outside of school is 

known to help children develop perception abilities to 

understand art. To know the language of art, children should 

continuously observe and experience art. In schools, though 

children are engaged in some art making, their opportunities 

to view art are limited. Studies suggested that “if adults can 

meaningfully engage children in conversation about 

artworks, they will be equipped with the ability to reflect on 

their own artworks as well as adult artworks” [4]. In this 

context Savva & Trimis [5] says, “In order to develop 

children’s sense of visual art viewing and making, it is 

important to discern the types, formats, and curriculum that 

are appropriate for early childhood education”. 

Why there should be discussion on art objects in 
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classrooms? Efland [6] argued that arts are cognitively 

significant because “they provide encounters that foster the 

capacity to construct interpretations.” According to Eisner 

[7], the benefits of arts discussion in classrooms include: “the 

arts teach students to act and judge in the absence of rule, to 

rely on feel, to pay attention to nuance, to act and appraise 

the consequences of one’s choices, and to revise and then to 

make other choices”. 

Our past experiences play an important role in shaping our 

perception and appreciation of objects. Traditionally, art 

appreciation focused on the intrinsic values of art and centred 

on appreciation of artistic elements including composition, 

form, colour, light and space. Art appreciation includes 

varied activities including the ways of responding to an 

artwork, interpreting an artwork, and understanding the 

artwork that aims at its meaning. It is a mental process that 

encompasses identifying various forms of perception and 

presentation portrayed in the artwork. Law [8] argues that all 

students should be provided opportunities to participate in 

issues and debates related to art to cultivate an intellectual 

response to art. 

Recent art appreciation theories [9, 10] argue that there 

exists an interaction between the cognitive and emotional 

factors influencing aesthetic appreciation. Research proposed 

that “an art viewer, initially assess the perceptual features of 

the stimulus during aesthetic perception”[10]. This process 

occurs very quickly, and these fluent experiences results in 

positive emotional states [11]. This stage is followed by the 

understanding of the artwork which includes “explicit 

processing of stimulus features like content and style of the 

artwork” [12]. Evaluation of artworks at this stage is affected 

by the perceivers’ thoughts and emotions about the artwork 

and Schwarz & Clore [13] argued that “thoughts and feelings 

influence one another.” Thus, “aesthetic experience emerges 

from a complex interplay of cognitive and emotional 

processes” [10]. 

2. Children’s Experiences with Artworks 

Children articulate their wonder and awe while engaging 

with an artwork and their aesthetic responses are evident 

through their spontaneity. While encountering an artwork, 

children come to understand multiple interpretations of 

familiar themes. Through this process children learn to 

appreciate artworks and comprehend that “each artwork is a 

unique expression of the artist” [14]. This implies that 

children who are exposed to quality art over a period exhibits 

higher levels of aesthetic appreciation [15]. This helps 

children to develop perceptual and aesthetic skills [16] and to 

“develop the seamless synthesis of perceiving, feeling, and 

thinking, which is an important aim of education and art 

education in particular [17]. 

The artworks function as a suitable visual medium for the 

children to verbally express their thinking [15, 18]. Children 

employ their perceptual abilities and conceptual knowledge 

to respond to the artworks. Research suggests that art is a 

primary medium of human communication. House & Rule 

[19] suggests that “when children interpret artworks, they 

develop inventive problem-solving abilities, apply analytic 

and synthetic forms of reasoning, and learn to exercise 

judgement.” It is found that when children are exposed to 

visual arts at an early stage, it helps sensory and perceptual 

development which acts as a foundation for early learning 

[20, 21]. 

As a nation we have come to an understanding that 

opportunity to learn about arts and experiencing it are 

beneficial for all students. The National Curriculum 

Framework-2005 [22] states that the arts in India illustrates 

the “country’s secular nature and cultural diversity.” Viewing 

and experiencing art may help children become self-directed 

learners to enrich the creative and innovative thinking 

processes that are valued as 21
st
 century skills [23]. It is 

important that teachers and teacher educators know how 

children from different backgrounds engage with artworks to 

design the right kind of learning experiences and curriculum 

in schools. 

3. The Objectives of the Study 

The objective of the study is to investigate children’s 

expressions of art appreciation with respect to gender. The 

quantitative study explores how boys and girls from different 

geographical backgrounds respond to artworks from different 

artistic genres. Children’s expressions of art appreciation are 

gathered from their descriptions of artworks. 

Sixty children studying in grade IX participated in the 

study. The sample included thirty boys and thirty girls from 

rural and urban backgrounds, and they are in the age group of 

13-15 years. The schools are situated in and around 

Hyderabad in Telangana state. 

The sample has a mean age of 14.2 years and a standard 

deviation of 0.81. The mean age for rural and urban children 

are 14.7 years and 13.6 years respectively with a 

corresponding standard deviation of 0.58 and 0.56. On the 

other hand, the mean age for girls is 14 years with a standard 

deviation of 0.91 and for boys 14.3 years and the standard 

deviation is 0.81. The age range for all children are 13- 15 

years. 

To avoid the mediated effect of art-related knowledge [24], 

the researcher selected only art naïve participants. They had 

not taken part in any systematic art-related education and art 

training as reported in the Art Expertise Questionnaire. The 

Art Expertise Questionnaire collected information on the 

participants’ interest in arts, any art education classes 

attended, and the time spent on arts activities on a weekly 

basis. The children are initially informed about art 

appreciation, artworks by various artists that belong to 

different artistic genres and the procedures involved in the 

study. 

4. Stimuli Used in the Study 

Children’s expressions of art appreciation are measured by 

showing images of nine famous artworks depicting 
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landscapes. Children prefer landscapes as well as those with 

water or distance [25]. Landscapes depict a scenic view 

including hills, mountains, river, forests, and the like. The 

images of artworks shown to children belonged to three 

artistic genres namely representational, semi-representational 

and abstract artworks. 

The artworks belonged to Western, Middle Eastern and 

Oriental paintings. The paintings are chosen based on 

relevant books on art history and intersubjective agreement 

of art experts. Until mid-19
th

 century, western paintings were 

primarily concerned with representational and classical 

modes of production. Presently western style includes 

modernism, cubism, surrealism, expressionism, abstract 

style, and impressionism. The artworks characterise specific 

artistic periods: Renaissance/Baroque, Impressionism and 

Abstraction. Middle eastern (West Asia) paintings are 

dominated by Muslim decorative arts and includes stylized 

geometric and floral motifs. Oriental paintings or Asian art 

originated from various Asian cultures and reflect on the 

society in which it was produced. Oriental art includes 

Chinese, Japanese, Korean and Indian art along with art from 

Central and Southeast Asia. Three different types of 

paintings are included in the study as they portray stylistic 

characteristics and culture of that region. 

The Representational artworks attempt to recreate the 

landscape in a realistic way. In a semi-representational 

artwork, the landscape appears realistic from far but when 

comes close, the brushstrokes seem to be slightly distorted. 

In abstract artworks, colour, line, and form are distorted and 

there is no similarity to an actual landscape. No explicit 

content is evident in abstract art and importance is given to 

style. According to Brinkmann, Commare, Leder, & 

Rosenberg [26], “abstract art represents a universal class of 

images that could be understood by everyone because they 

lack semantic content.” 

Children favour landscapes as well as those with water or 

distance. Children’s preferences are also affected by artistic 

features such as colours, medium used and design quality. 

Artistic style of the painting such as abstract, realistic, older, 

or modern also has an impact on the art appreciation of 

children. “The selection of art styles from representative to 

abstract can help to understand the developmental 

progression in art appreciation of children” [25]. 

5. Methodology 

Nine images of paintings are shown to children using a 

projector. All the nine artworks belonging to three artistic 

genres, i.e., representational, semi-representational and 

abstract artworks selected from Western, Middle Eastern and 

Oriental collections are shown randomly to children to elicit 

their responses. Images of artworks are presented in 

uncompressed jpg file colour format and the dimensions of 

various images differed. All images were reduced in size to 

1024 pixels. Prior to presenting the target image few sample 

images of artworks are shown to children to help children 

comprehend the procedure. All images are shown 

approximately for five to ten minutes to ensure the 

completion of children’s descriptions of the artworks. 

To ensure reliability of the study, all test procedures are 

administered in a similar pattern for all participants to obtain 

precise and stable results. The conditions of the tests are 

standardised, the circumstances are made consistent to reduce 

any external factors. Sample are selected from the same 

grade and age group to produce valid results of the study. 

To measure children’s appreciation of artworks, children’s 

expressions of the nine artworks are coded on a continuous 

scale of 1-10. The data obtained is tested for normality using 

Shapiro-Wilk test and assumed to be non-normal. Therefore, 

non-parametric statistical tests are conducted for analysing 

the data. Statistical tables are generated for children’s 

expressions of art appreciation by genre (representational, 

semi-representational and abstract). To test gender-wise 

differences between children’s appreciation of 

representational, semi-representational and abstract artworks, 

Mann-Whitney U test is used. 

 

Figure 1. Gender-wise appreciation of artworks. 
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6. Results of the Study 

6.1. Children’s Appreciation of Artworks with Respect to 

Gender 

Children’s appreciation of three genres of artworks are 

analysed quantitatively with respect to gender. Art 

appreciation is obtained from their descriptions of artworks. 

Children’s descriptions are scored on a continuous scale of 1-

10 for representational, semi-representational and abstract 

artworks. The scores are tabulated for the three genres of 

artworks. The results of the analysis of gender-wise 

descriptions of artworks are given below. 

The analysis of overall appreciation of three genres of 

artworks with respect to gender shows that the total scores 

for boys’ appreciation of representational, semi-

representational and abstract artworks are 195, 154 and 92, 

respectively. The total scores for girls’ appreciation of 

representational, semi-representational and abstract artworks 

are 186, 152 and 121, respectively. To conclude, a difference 

is evident in the appreciation of artworks by boys and girls. 

6.2. Appreciation of Representational Artworks by Gender 

As discussed above, a difference is noted between the 

appreciation of representational, semi-representational and 

abstract artworks by boys and girls. It is therefore required to 

assess if the differences between the appreciation of 

representational artworks by boys and girls is statistically 

significant or not. Hence, the following hypothesis is 

formulated: 

H1: There is a significant difference between the 

appreciation of representational artworks by boys and girls. 

To test this hypothesis, the above hypothesis is translated 

into null form. 

H0: There is no significant difference between the 

appreciation of representational artworks by boys and girls. 

The above null hypothesis is tested through Mann Whitney 

U test and the results are given below: 

Table 1. Mann-Whitney U test results-Appreciation of representational 

artworks by gender. 

 Gender N Mean Rank 
Sum of 

Ranks 

Representational 

artworks 

Boys 30 29.10 873.00 

Girls 30 31.90 957.00 

Total 60   

 

Test Statisticsa 

 Representational artworks 

Mann-Whitney U 408.000 

Wilcoxon W 873.000 

Z -.656 

Asymp. Sig. (2-tailed) .512 

a. Grouping Variable: Gender 

From the above table, it is observed that the mean rank for 

girls is 31.90 and is higher than the mean rank for boys 

which is 29.10. From the Mann-Whitney U statistical 

analysis, it is found that U value is 408, Z score is – 0.656 

and the p value is 0.512. With a p value 0.512 (> 0.05), the 

null hypothesis is accepted. Therefore, it is inferred that there 

does not exist a statistically significant difference in the 

appreciation of representational artworks by boys and girls 

(U = 408, p = 0.512). 

6.3. Appreciation of Semi-representational Artworks by 

Gender 

As shown in figure 1, a difference is noted between the 

appreciation of semi-representational artworks by boys and 

girls. It is therefore required to assess if differences between 

the appreciation of semi-representational artworks by boys 

and girls is statistically significant or not. Hence, the 

following hypothesis is formulated: 

H1: There is a significant difference between the 

appreciation of semi-representational artworks by boys and 

girls. 

To test this hypothesis, the above hypothesis is translated 

into null form. 

H0: There is no significant difference between the 

appreciation of semi-representational artworks by boys and 

girls. 

The above null hypothesis is tested through Mann-

Whitney U test and the results are given below: 

Table 2. Mann-Whitney U test results-Appreciation of semi-representational 

artworks by gender. 

 Gender N Mean Rank 
Sum of 

Ranks 

Semi-

representationa

l artworks 

Boys 30 27.97 839.00 

Girls 30 33.03 991.00 

Total 60   

 

Test Statisticsa 

 Semi-representational artworks 

Mann-Whitney U 374.000 

Wilcoxon W 839.000 

Z -1.188 

Asymp. Sig. (2-tailed) .235 

a. Grouping Variable: Gender 

From the above table, it is observed the mean rank for girls 

is 33.03 and is higher than the mean rank for boys which is 

27.97. From the Mann-Whitney U statistical analysis, it is 

found that U value is 374, Z score is – 1.188 and the p value 

is 0.235. With a p value 0.235 (> 0.05), the null hypothesis is 

accepted. Therefore, it is inferred that there does not exist a 

statistically significant difference in the appreciation of semi-

representational artworks by boys and girls (U = 374, p = 

0.235). 

6.4. Appreciation of Abstract Artworks by Gender 

As presented in figure 1, a difference is noted between the 

appreciation of abstract artworks by boys and girls. It is 

therefore required to assess if differences between the 

appreciation of abstract artworks by boys and girls is 
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statistically significant or not. Hence, the following 

hypothesis is formulated: 

H1: There is a significant difference between the 

appreciation of abstract artworks by boys and girls. 

To test this hypothesis, the above hypothesis is translated 

into null form. 

H0: There is no significant difference between the 

appreciation of abstract artworks by boys and girls. 

The above null hypothesis is tested through Mann-

Whitney U test and the results are given below: 

Table 3. Mann-Whitney U test results-Appreciation of abstract artworks by 

gender. 

 Gender N Mean Rank Sum of Ranks 

Abstract 

artworks 

Boys 30 22.77 683.00 

Girls 30 38.23 1147.00 

Total 60   

 

Test Statisticsa 

 Abstract artworks 

Mann-Whitney U 218.000 

Wilcoxon W 683.000 

Z -3.567 

Asymp. Sig. (2-tailed) .000 

a. Grouping Variable: Gender 

From the above table, it is found that the mean rank for 

girls is 38.23 and is higher than the mean rank for boys 

which is 22.77. From the Mann-Whitney U statistical 

analysis, it is found that U value is 218, Z score is – 3.567 

and the p value is 0.000. With a p value 0.000 (< 0.05), the 

null hypothesis stands rejected. Therefore, it is inferred that 

there exists a statistically significant difference in the 

appreciation of abstract artworks by boys and girls (U = 218, 

p = 0.000). 

6.5. Appreciation of Artworks with Respect to Geographical 

Background of Children 

Appreciation of three genres of artworks are analysed 

quantitatively with respect to geographical background of 

children. The results of analysis of appreciation of artworks 

with respect to geographical background of children are 

given below. 

The analysis of overall appreciation of three genres of 

artworks with respect to geographical background of children 

shows that the total scores for appreciation of representational, 

semi-representational and abstract artworks by rural children 

are 179, 144 and 94, respectively. The total scores for 

appreciation of representational, semi-representational and 

abstract artworks by urban children are 202, 162 and 119, 

respectively. The results show a difference in the appreciation 

of artworks among rural and urban children. 

6.6. Appreciation of Representational Artworks by Rural 

and Urban Children 

As presented above, a difference is noted in the 

appreciation of representational artworks by rural and urban 

children. It is therefore required to assess if the differences 

between the appreciation of representational artworks by 

rural and urban children is statistically significant or not. 

Hence, the following hypothesis is formulated: 

H1: There is a significant difference between the 

appreciation of representational artworks by rural and urban 

children. 

To test this hypothesis, the above hypothesis is translated 

into null form. 

H0: There is no significant difference between the 

appreciation of representational artworks by rural and urban 

children. 

The above null hypothesis is tested through Mann-

Whitney U test and the results are given below: 

Table 4. Mann-Whitney U test results-Appreciation of representational 

artworks by rural and urban children. 

 Background N Mean Rank Sum of Ranks 

Representationa

l artworks 

Rural 30 17.72 531.50 

Urban 30 43.28 1298.50 

Total 60   

 

Test Statisticsa 

 Representational artworks 

Mann-Whitney U 66.500 

Wilcoxon W 531.500 

Z -5.992 

Asymp. Sig. (2-tailed) .000 

Grouping Variable: Background 

From the above table, it is found that the mean rank for 

urban children is 43.28 and is higher than the mean rank for 

rural children which is 17.72. From the Mann-Whitney U 

statistical analysis, it is observed that the U value is 66.500, Z 

score is – 5.992 and the p value is 0.000. Since p value is 

0.000, the null hypothesis stands rejected. Therefore, it is 

inferred that there exists a statistically significant difference 

in the appreciation of representational artworks by rural and 

urban children (U = 66.500, p = 0.000). 

 

Figure 2. Appreciation of artworks with respect to geographical background 

of children. 
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6.7. Appreciation of Semi-representational Artworks by 

Rural and Urban Children 

The figure 2 presented above shows a difference in the 

appreciation of semi-representational artworks by rural and 

urban children. It is therefore required to assess if the 

differences between the appreciation of semi-representational 

artworks by rural and urban children is statistically 

significant or not. Hence, the following hypothesis is 

formulated: 

H1: There is a significant difference between the 

appreciation of semi-representational artworks by rural and 

urban children. 

To test this hypothesis, the above hypothesis is translated 

into null form. 

H0: There is no significant difference between the 

appreciation of semi-representational artworks by rural and 

urban children. 

The above null hypothesis is tested through Mann-

Whitney U test and the results are shown below: 

Table 5. Mann-Whitney U test results-Appreciation of semi-representational 

artworks by rural and urban children. 

 
Backgrou

nd 
N Mean Rank 

Sum of 

Ranks 

Semi-

representational 

artworks 

Rural 30 20.02 600.50 

Urban 30 40.98 1229.50 

Total 60   

 

Test Statisticsa 

 Semi-representational artworks 

Mann-Whitney U 135.500 

Wilcoxon W 600.500 

Z -4.917 

Asymp. Sig. (2-tailed) .000 

a. Grouping Variable: Background 

From the above table, it is observed that the mean rank for 

urban children is 40.98 and is higher than the mean rank for 

rural children which is 20.02. From the Mann-Whitney U 

statistical analysis, it is found that the U value is 135.500, Z 

score is – 4.917 and the p value is 0.000. Since p value is 

0.000, the null hypothesis stands rejected. Therefore, it is 

inferred that there exists a statistically significant difference 

in the appreciation of semi-representational artworks by rural 

and urban children (U = 135.500, p = 0.000). 

6.8. Appreciation of Abstract Artworks by Rural and Urban 

Children 

In the figure 2 presented above, a difference is noted 

between the appreciation of abstract artworks by rural and 

urban children. It is therefore required to assess if the 

differences between the appreciation of abstract artworks by 

rural and urban children is statistically significant or not. 

Hence, the following hypothesis is formulated: 

H1: There is a significant difference between the 

appreciation of abstract artworks by rural and urban children. 

To test this hypothesis, the above hypothesis is translated 

into null form. 

H0: There is no significant difference between the 

appreciation of abstract artworks by rural and urban children. 

The above null hypothesis is tested through Mann-

Whitney U test and the results are presented below: 

Table 6. Mann-Whitney U test results-Appreciation of abstract artworks by 

rural and urban children. 

 Background N Mean Rank Sum of Ranks 

Abstract 

artworks 

Rural 30 23.33 700.00 

Urban 30 37.67 1130.00 

Total 60   

 

Test Statisticsa 

 Abstract artworks 

Mann-Whitney U 235.000 

Wilcoxon W 700.000 

Z -3.306 

Asymp. Sig. (2-tailed) .001 

a. Grouping Variable: Background 

From the above table, it is observed that the mean rank for 

urban children is 37.67 and is higher than the mean rank for 

rural children which is 23.33. From the Mann-Whitney U 

statistical analysis, it is found that the U value is 235, Z score 

is – 3.306 and the p value is 0.001. Since p value is 0.001, the 

null hypothesis stands rejected. Therefore, it is inferred that 

there exists a statistically significant difference in the 

appreciation of abstract artworks by rural and urban children 

(U = 235, p = 0.001). 

7. Findings and Discussion 

The results of the study support the past findings that 

children’s appreciation of artworks varies based on the genre 

of painting. The more realistic the artwork, the more children 

focus on what they see in the artwork and understand the 

artwork. Children find it difficult to understand and explain 

abstract artworks. This confirms the findings by Leder & 

Nadal [27] that aesthetic appreciation of artworks depends 

strongly on aspects of cognitive mastering. This results also 

corroborates Leder et. al.’s [10] hypothesis that 

comprehension of an artwork is based on content 

representation in the artwork and Representative classical 

artworks were understood better by viewers [28]. The results 

also show children’s capability to apply prior knowledge to 

novel situations to interpret artworks. It was evident in their 

references made to Biblical stories while describing the 

artworks. 

Though differences were found in the appreciation of the 

three genres of artworks by gender, there does not exist a 

statistically significant difference in the appreciation of 

representational and semi-representational artworks by boys 

and girls. The results are also in agreement with the previous 

findings that the influence of gender on art appreciation is 

minimal. On the other hand, the scores of expressions of art 

appreciation of abstract artworks by girls are higher than 

boys and there exists a statistically significant difference in 

the appreciation of abstract artworks by boys and girls. This 

result is in conformity with the finding that “women showed 
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preference to abstract art more than men” [29] but also 

contradicts the view by Feist & Brady [30] that gender has no 

significant effect on preference ratings for abstract art. 

The analysis of appreciation of three genres of artworks 

with respect to geographical background of children shows 

that the total scores for appreciation of representational, 

semi-representational and abstract artworks by urban children 

are higher than rural children. The results of the statistical 

analysis show a statistically significant difference in the 

appreciation of representational, semi-representational and 

abstract artworks by rural and urban children. 

This confirms Parsons’ [31] proposition that “the 

individual’s development in art is influenced by cultural, 

educational and social aspects of experience.” Though 

Parsons proposes a universal aesthetic development theory, 

he agrees with “the possibility of cultural differences in art 

appreciation” [31]. Urban children with more opportunities to 

visit museums and art galleries are familiar with artworks 

compared to rural children. This result validates the findings 

by Kardun, Kuscevic, & Brajcic [3] that formal art education 

plays an important role in children’s art preferences. 

It is evident from the ‘Art Expertise Questionnaire’ that 

though none of the children who participated in the study had 

formal art education, few urban children had visited 

museums and art galleries. The percentage of children who 

engage with arts activities are also higher among urban 

children. It is assumed that urban children are more exposed 

to visual images, arts and artists compared to children living 

in rural areas. Further, visual experiences are contextual and 

are bound by social and cultural factors [8]. This might also 

lead to the significant differences in art appreciation between 

rural and urban children. 

8. Conclusion 

The present study investigated how boys and girls from 

rural and urban areas appreciate art by viewing artworks of 

varied artistic genres. The expressions of art appreciation 

provided by children reveals that children use descriptive 

language to identify and narrate paintings and they make 

logical and personal connections. They make claims 

depending on their memory and associations based on past 

experiences. Children articulated, explained, and elaborated 

on their observations of the artworks. Art appreciation 

augments children’s ability to make opinions and articulate 

their thoughts and feelings. The findings of this study can be 

used by teachers and teacher educators in the development of 

art education curricula. Appreciating artworks require certain 

skills for comprehending and interpreting the content. 

Teaching children the required skills for engaging with 

artworks will help them understand themselves, others, 

history, and culture. Providing opportunities for children to 

experiencing artworks may help children develop meaning in 

life and facilitates positive social change. In the present era 

of technology, teachers may use digitized collections of 

artworks to provide access to art and to enhance student 

engagement with art. 

Appendix 

List of paintings used in the study 

Pastoral Landscape, Asher Brown Durand, 1861, Hudson 

River School. 

Water lilies, Claude Monet, 1917, Impressionism. 

Landscapes with Red spots no. 2, Wassily Kandinsky, 

1913, Abstraction. 

An Arab encampment at Sunset, Herman David Salomon 

Corrodi. 

Middle eastern city, unknown, Early 20
th

 century. 

Abstract landscape, Shafic Abboud, 1959. 

The Watercolour Log, Milind Mulick, contemporary. 

Dancing and Singing (Peasants Returning from Work), Ma 

Yuan, 13
th

 century. 

The First Light, Chu Teh Chun, 1987. 
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